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Part 1: Basic Information - Team Evaluation
The information required is contextual: how the school is structured, accreditation history and
any recent changes to the school.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
Benowa State High School (BSHS) provided detailed contextual information to support a
clear understanding of its accreditation history, enrolment growth, and school structure. It is
clear from the reflective statements that the school engaged in a rigorous self-study
process drawing on perspectives from across the community. BSHS is a government school
that was established in 1980 and has a current enrolment of 2012 students from years 7 to
12, with the majority in junior secondary. It has a maximum capacity of 2400 students;
however, the school is not planning to increase its enrolment to reach that number. Council
of International Schools accreditation was first achieved by BSHS in 2007. 626 students are
involved in programs of excellence in years 7–9 as of October 2021.
BSHS’s vision is “Many Pathways - No Limits”, which has been in place since 2005. It is a
clear reference point for decisions about programs of study. BSHS puts its vision into action
by offering a range of merit entry program for students in the areas of academics, culture,
and sports. These include the French immersion program which the school has offered
since 1985 in years 8 to 10, with the option of continuing into years 11 and 12. BSHS is a
pioneer in French immersion education in Australia. Beyond language, BSHS offers
excellence programs in STEM education, the Waldorf program, dance and music excellence
programs, and sports enrichment opportunities. This culminates in the IBDP in years 11 and
12, which the school has offered since 2017. Furthermore, to realise their vision, BSHS has
access and direct instruction programs in junior secondary, and a range of vocational and
education training (VET) courses in senior secondary. BSHS’s consistently strong
performance in external, standardised tests reflects its focus on providing differentiated
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pathways and support for all students.
BSHS is accredited by Education Queensland International (EQI) to run the international
student program (ISP) for up to 75 students. At the time of writing this report, there were
only 30 students in the ISP at BSHS as a result of COVID-19 and five of these students were
in homestay. The ISP is led by an experienced and dedicated team in the international
student office. The evaluation team noted that the school retained all staff involved in the
ISP despite declining numbers of international students since the start of the pandemic.
These staff have been redeployed with the aim of reinstating them into their previous roles
once international student numbers increase. The ISP adds to the cultural, ethnic, and
linguistic diversity of the school community.
Despite having a range of pathways through which to realise the school’s vision, it was
noted in the preparatory report that BSHS lacked a clearly articulated vision of high-quality
learning and global citizenship. Since then, the school has engaged the community in
developing definitions of high-quality learning and global citizenship that are contextually
appropriate. BSHS is in the process of embedding these across the curriculum. Ensuring
these definitions are central to the learning experiences of all students, and the teaching of
all departments, is an ongoing focus for BSHS.
In response to feedback from the community (especially students), a workplace reform
process was instigated to change the leadership structure and create two dean of students
roles (one for junior secondary and the other for senior secondary). This was in response to
the need for an enhanced well-being leadership structure within the school. It was noted
during the visit that extensive work is being done to support student well-being especially
through the introduction of the house system in 2018 that aims to build strong partnerships
between parents, students, and staff for the duration of the student’s journey in the school.
It is clear that there are extensive opportunities for support and intervention. The school’s
values are championed each term through the house system, and each house has a distinct
identity and a virtual pastoral care system. A student’s care teacher remains with them
throughout their journey in the school. The aim of the house system is to support the
development of productive relationships, a key element of the school’s definition of highquality teaching and learning.
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Under the Department of Education “Every Student Succeeding” School Improvement
Strategy, BSHS has developed a clearly articulated School Strategic Plan for 2021-2024 and
Annual Implementation Plan (AIP). These plans are informed by the school’s vision and
mission. Of particular note is the way in which the well-being of students and staff is
outlined as a priority in both plans.
The evaluation team is appreciative of the detailed report provided by the school and the
level of engagement with the self-study process.

Commendations

Recommendations

CIS does not require commendations in

CIS does not require recommendations

this section.

in this section.
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Part 1: School Overview - Student Admissions and Attrition - Team
Evaluation
The school describes and analyses student admissions and attrition data to provide an overview,
in numeric terms, of the growth, stability or otherwise of the enrollment and the degree of
mobility of the student population.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The school has its own Enrolment Management Plan and the majority of students come
from outside the catchment zone each year (approximately 70% in 2021). This is supported
by the Queensland DoE. Students coming from within catchment are entitled to attend the
school, but must go through a merit-based process to enter the programs of excellence.
Only 30 to 40% of students each year are from within the catchment zone. As more
families seek to move into BSHS’s catchment zone, this number is likely to increase over the
coming years.
Intake into the excellence programs can be “out of catchment” and all students must go
through a merit-based process to enter these programs. This is the same for the IB Diploma
Programme (IBDP) in years 11 and 12; students must demonstrate a high level of academic
achievement at the end of year 9 to be eligible for the IBDP. The numbers for all programs
of excellence are capped in years 7 to 9 and the school receives between 200 to 250
enrolment applications each year. The average number of offers for the programs of
excellence each year is 155. BSHS is also required to take students who have been excluded
from other schools and works through a restorative process to integrate these students
into the community. Retention of students is high at BSHS and 2.1% of students are of
Aboriginal or Torres Strait Islander descent.
Since 2019 there has been a steady growth in numbers from 1903 students in 2019 to 2012
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students in 2021, with a projected 2174 students in 2023. The school infrastructure strategic
plan identifies a number of key maintenance and development needs for BSHS.

Commendations

Recommendations

CIS does not require commendations in

CIS does not require recommendations

this section.

in this section.
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Part 1: School Overview - Faculty and Administration - Team
Evaluation
The school uses data on faculty and administration to offer insights into the growth and stability
of the school, including the rationale for trends in staffing.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The school has a balance of experienced staff and those who are early in their career. The
latter receive mentoring and it is worth noting that staff at BSHS have expertise in specialist
areas and a number have higher education degrees. There is a clear commitment to
lifelong learning amongst a highly qualified and dedicated faculty. Staff retention is high
and leadership mentoring of staff within the school is prioritised to support succession
planning as well as retention. There is a range of support staff at the school to ensure the
school’s AIP can be realised. Of note is the inclusion of more cleaning staff during the time
of a pandemic.

Commendations

Recommendations

CIS does not require commendations in

CIS does not require recommendations

this section.

in this section.

Page 6

Part 1: School Overview - School-Wide Students' Achievement
Information - Team Evaluation
Data on the achievements of the students show trends in academic attainment, as well as
offering the school the opportunity to exemplify the broader achievements of the students, in
those areas that may be less obviously measurable.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
It was clearly evident that student data drives decision-making with clear reporting of
aggregate student achievement data, including data on effort, behaviour, and attendance.
The school is governed by the Queensland Curriculum and Assessment Authority (QCAA)
and is a registered training organisation (RTO) for vocational education and training
courses. The school undertakes all government mandated testing requirements and uses
this data about student achievement to inform interventions and report to parents. BSHS
implemented the new Australian Tertiary Admissions Rank (ATAR) system and the
Queensland Certificate of Education (QCE) in 2020 and this marked a significant shift for
teachers and leaders.

Commendations

Recommendations

CIS does not require commendations in

CIS does not require recommendations

this section.

in this section.

Page 7

Part 1: School Overview - The Local and Regulatory Environment Team Evaluation
The school's narrative on the local and regulatory environment helps to give the context to the
school's operations and its own guiding statements.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
As an independent public school (IPS), BSHS is overseen jointly by a school council and the
Department of Education (DoE). The school council includes a chair, representatives from
staff, the parents and citizens’ association, and parent body as well as an elected student
representative who liaises with the student council. The executive principal also sits on the
school council. BSHS must have a school council, local consultative committee, and a
parents and citizens’ association, which ensures a high degree of accountability to the
broader school community. As a government school, there are no school fees but there is a
student resource levy that is minimal. As an IPS, BSHS is required to be a leader in
government education within the state of Queensland and share their expertise with other
schools.
The DoE determines the fees that can be charged for the school’s programs of excellence,
including the IB Diploma. This is to ensure all programs remain accessible and families are
not excluded based on financial need. Government school funding comes through the DoE
with the school’s merit-based programs self-funded through fees. The student resource
scheme (SRS) is a nominal and optional fee paid by parents for educational resources and is
not a source of profit for the school. There is an international student grant that supports
costs linked to the international student program (ISP).
The executive principal and business manager, with the support of the administration and
leadership teams, manage a complex budget using a highly strategic lens that is focused on
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the school’s vision, “Many Pathways – No Limits”. The school's financial processes are highly
regulated by the Queensland Department of Education (DoE) but decision-making at the
school level focuses on enacting the school’s charter. The State Schools Improvement
Strategy drives government funding for schools in Queensland and this is used to
determine investing for success agreements at the school level. Currently at BSHS,
investing for success focuses on additional staffing and resources for monitoring and
intervention as well as literacy and numeracy programs. BSHS’s School Strategic Plan and
Annual Improvement Plan (AIP) determine budgeting priorities within the school. The
executive principal and business manager have an unwavering focus on the vision of the
school in their financial planning so as to ensure the many student pathways at Benowa are
adequately resourced and staffed now and into the future.

Commendations

Recommendations

CIS does not require commendations in

CIS does not require recommendations

this section.

in this section.
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Part 1: The CIS Community Survey - Team Evaluation
The school develops a narrative based on an analysis of the survey results including (but not
confined to) the points of analysis detailed in the instructions. While the statistics emerging from
the survey will be of interest, it will be much more important for Evaluation Team Members to
read how the school has acted or plans to act to produce institutional improvement in response
to the main survey findings.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The surveys distributed to Benowa State High School (BSHS) were completed from October
to November 2020. The response rate among students was high, with 1899 completing the
survey. A larger number of students in the junior secondary completed the survey than
students in the senior secondary. More female identifying students than male identifying
students completed the survey and the majority were monolingual.
The response rate amongst faculty was very high with 154 staff completing the survey.
Likewise, there were 56 responses from support staff and 579 parents took the survey. All
members of the school council completed the survey. The majority of parents undertaking
the survey identified as Australian and were female, which may not be representative of the
broader demographics of a culturally and linguistically diverse community like BSHS. There
were no responses from alumni and the school is encouraged to consider how to establish
stronger connections with this group in the future. The response rate from staff reflected
their commitment and engagement with the self-study process. Overall, the survey data
was very positive. BSHS has analysed the data, responded to it in the development of their
self-study report and at the time of the visit had acted on feedback with regard to student
well-being. The school is encouraged to explicitly correlate this data with their annual
school opinion survey and their well-being surveys to provide a richer and more
comprehensive snapshot of student, parent, and staff experience.
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Both the school and evaluation team noted some key themes emerging through the survey
data, one of which was the difference between the student experience of global citizenship
and intercultural understanding, and the staff perception of how embedded these are in the
day-to-day life of the school.
The vast majority of faculty and staff agreed that the guiding statements were clear and
drive decision-making. Likewise, there was a strong belief that intercultural understanding
was embedded across the learning programs. However, 30.6% of students disagreed with
the statement that the school has helped “me understand how to develop as a global
citizen”; 39% of students disagreed with the statement that they are encouraged “to learn
about my class mates background and cultures”; and 51% disagreed with the notion that “I
am encouraged to learn about my own culture and background”.
In the self-study report the school noted these differences in comparison with faculty and
staff ratings and questioned whether it was the result of the cancelation of events due to
COVID-19 (for example multicultural day) and/or reflected a lack of understanding of
BSHS’s contextual definition of global citizenship. Subsequently, the administration team
has clearly defined global citizenship and is seeking to embed it into the school in 2022.
BSHS’s new definition of global citizenship (completed in July 2021) will support all subject
areas with embedding intercultural learning in their curricula. This could lead to a more
consistent experience of global citizenship and intercultural understanding across the
whole student body.
Another theme emerging in the survey data was the extent to which students felt the
school supported them socially and emotionally; 36.7% of students disagreed with this
statement and almost half indicated they did not feel safe at school (48%). In addition, 38%
were uncertain how their voices can be heard to create change. These data points were
particularly concerning for the student well-being team at Benowa and as a result they held
a student forum to better understand the student experience. This has led to the
development of a diversity policy in direct response to the community survey data.
While the school has a wide and varied co-curricular program, only 46% of students believe
the school’s co-curricular offerings matched their interests. BSHS has a wide and varied list
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of activities, clubs and sports on offer for students which were evident in the self-study
report and during the visit. The discrepancy between the community survey data and cocurricular offerings at the school could reflect student experience during COVID-19.
With regard to the classroom, 46.5% of students disagreed with the idea they received
regular updates about their academic progress. In response to this data point, the school
developed a guide for teachers to ensure consistency around assessment and feedback.
Overall faculty and staff believed there was a clear sense of purpose and direction provided
by the school and written policies were applied consistently. The vast majority of faculty
believed the school “offers a breadth of programs and activities to meet students’ needs”,
and that a diverse range of cultural contexts are used in teaching to develop students'
intercultural understanding. However, 42% of staff disagreed with the statement that they
have sufficient information about the unique abilities and needs of students before they
come into their classes. Faculty are also looking for more support with students who need
additional English language instruction (30%).
Faculty responses indicated that environmental stewardship needs to be an area of focus as
20% disagreed with the statement that “faculty consider environmental impact when using
resources”. There were some concerns from staff (38%) and students (42%) regarding the
maintenance and cleanliness of the school.
Overall, it was clear in the survey results that student, parents, support staff, and the school
council have a deep commitment to school improvement and that there is great clarity
about the purpose and direction of the school. It was evident during the visit that the
administration team took the community survey data seriously, sought to better
understand the experience of students in response to the data, and put in places changes
where they were most needed. Of particular note is the value placed on student voice as it
was expressed through the community survey.

Commendations

Recommendations

CIS does not require commendations in

CIS does not require recommendations
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this section.

in this section.
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Part 1: Financial Information - SWOT Analysis - Team Evaluation
The analysis of the strengths, weaknesses, opportunities and threats offers the school the
opportunity to demonstrate its capability in financial analysis and management. It is vital, in
accreditation, to be able to assess the school's financial stability and sustainability.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The school financial snapshot for 2020 indicated a healthy financial status in terms of what
the school owns, as well as adequate cash reserves for asset replacement and future
projects. In response to the 2019 Department of Education (DoE) audit, the school increased
the amount set aside for asset replacement to mitigate against the risk of significant
replacement in a given year. This amount has accumulated over time and BSHS has now
reached its target of an annual contingency of $200,000 per year for asset replacement.
Likewise, the CIS summary of financial data indicated the school was in good financial
standing.
The SWOT analysis completed by the school was thorough and informative. It is clear that
BSHS has a healthy budget and well managed finances. Identified strengths include the
school’s ability to redirect funds to areas of need during the school year, and input from
faculty in building annual budgets that align with strategic plans. The fact that BSHS is the
largest government school on the Gold Coast that is involved with Education Queensland
International (EQI), ensures it has a strong brand and the ability to attract international
students and those committed to its programs of excellence. Currently between 60 to 70%
of BSHS’s students come from out of catchment and are therefore enrolled in programs of
excellence.
Other strengths include being highly regulated by the Department of Education. This
ensures effective accountability checks, strong financial and risk management procedures,
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access to a centralised database system called OneSchool, mandatory training for all staff
and regular audits to review implementation of DoE policies and procedures. As a result,
segregation of duties are clear and effective internal controls are in place. The DoE provides
a mandated induction program which includes financial management modules. The
executive principal ensures staff undertake this training and maintains a database to
monitor completion.
The executive principal is empowered to make decisions regarding budget reallocation
throughout the year and works closely with the business manager on this process.
Reallocation is linked to the AIP, which is ratified by the school council. The business
manager is required to interpret DoE policy and ensure it is implemented in a way that
matches the school context. By empowering the business manager, the executive principal
is able to be a pedagogical leader of the school.
Monthly budget reports must be submitted to the parents and citizens association, which
ensures a high degree of transparency and accountability. Its status as a government
school means that BSHS salaries are funded by the DoE and determined by student
enrolment and student support needs. This is a strength that guarantees stability.
The school identified debt management through the student resource scheme as a
weakness in their SWOT analysis. However, the school pro-actively mitigates against this
risk by building aged debtors into their financial planning.
A potential threat is the loss of additional staffing that is secured through the DoE but
which are not tenured positions and so subject to review year on year. However the
executive principal actively works with the regional office to advocate for the school’s
programs of excellence and intervention. The school has a draft School Strategic
Infrastructure Plan but is heavily reliant on government funding for future capital works,
including significant maintenance projects. This is an ongoing threat to the school’s ability
to maintain high-quality learning spaces and adapt spaces in response to the changing
needs of students.
BSHS identified the Confidential Fee Relief Policy as an opportunity to support families who
have been impacted by COVID-19 and therefore struggling to pay fees connected to the
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excellence programs or student resource scheme. Likewise, the parents and citizens
association has the potential to raise money through the school canteen and uniform shop,
which can support future capital projects of their choosing. The parents and citizens
association has autonomy over the allocation of money raised through their projects.

Commendations

Recommendations

None at this time.

None at this time.
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Part 1: Financial Information - Audit - Team Evaluation
The school describes its internal and external audit arrangements to indicate how it assesses
business risk and how it uses checks and balances to improve financial and business
management.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
As a Department of Queensland (DoE) school, Benowa State High School (BSHS) is obliged
to adhere to mandated financial expectations and processes. This enables regular, external
monitoring of expenditure and the school’s overall financial position. The school is also
required to complete a finance control self-assessment annually. This supports BSHS in
reflecting on its compliance with regard to ethical financial management practices.
As part of the DoE’s Financial Accountability Act 2009, all government schools are expected
to undertake a financial audit every three years. The school’s last audit was conducted in
2019. After each audit the school is provided with a report and a series of recommendations.
The executive principal and business manager are then responsible for ensuring all
recommendations are addressed and an audit response is completed. This response
outlines the actions the school will undertake to meet the standard within a specified
timeframe. The report and audit response are also presented to the school council and the
parents and citizen’s association. The 2019 risk management audit identified some
operational risks with regard to financial processes. These issues appear to have been
addressed at the time of the visit.
The parents and citizen’s association is also required to have an external independent audit.
The executive principal is then provided with the audit report which is tabled at parents and
citizen’s association and school council meetings.
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Commendations

Recommendations

None at this time.

None at this time.
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Part 1: Financial Information - Financial Management - Team
Evaluation
The school demonstrates how it manages its finances and how well it manages its finances. This
is an opportunity for the school to show how the Board/Governing Body exercises its
responsibilities in financial planning and stewardship, as well as the roles of the senior officers in
the school's administration.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
As a government school, Benowa State High School (BSHS) is mandated to adhere to
Queensland Department of Education (DoE) regulations, policies, and procedures. This
includes mandated financial internal controls. The executive principal, business manager,
and administrative team develop an annual budget that is endorsed by the school council.
Through discussions with relevant stakeholders and analysis of the budgets, it is evident
that expenditure and income is directly linked to the guiding statements and school
priorities. Budget expenditure is reviewed prior to the end of each term to determine
potential adjustments in line with the Annual Improvement Plan (AIP). If there is an
unplanned expenditure outside the budget, an amendment to the budget is recommended
to the business manager and executive principal. It is clear the executive principal and
business manager are trusted by the school council to make prudent decisions regarding
financial management.
The school employs a distributed leadership model with heads of departments and other
senior members of staff having appropriate levels of financial autonomy and responsibility.
In order to build staff capacity and succession planning, these members of staff are
supported through the budget development process and are trained to use the online
budget planner. The training is undertaken online and staff receive a certification of
completion. It was clear there was a sense of shared ownership amongst staff in maximising
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financial resources to the benefit of student learning. The budget planning process allows
significant time for review and consultation and must be completed by end of February
each year so it is ready for review by the DoE and can be implemented in the following
academic year.
The executive principal provides the parents and citizen’s association with monthly financial
reports and the school council with reports once a term. These reports detail information
on income, expenditure, bank reconciliation, and the student resource scheme (SRS). The
school council approves the annual budget and the parents and citizens association
approve the SRS, both of which occur in Term 4 of each year. The school council, with the
executive principal, endorses the investing for success plan each year. It was evident during
the visit that the school council, parents and citizens association and executive principal
were communicating effectively around school finances.
The school implements a comprehensive approach to procurement and purchase orders
which involves a clear separation of duties, such as a minimum of two approving officers
included in the compiling of requisitions. Once approved a purchase order is raised,
checked to ensure a suitable funding source and whether the items are fit for purpose and
align with the school’s ethical use of school resources. All purchases are created and settled
via the OneSchool and Agresso web-based platforms. There are regular cash flow reports
presented by the business manager to the executive principal as an additional internal
check to ensure compliance with financial processes across the school.
The finance department within the metropolitan region of the DoE has access to review
and monitor the school's financial expenditure at any time through OneSchool; this
includes use of corporate credit cards. The DoE finance department can request
clarification from the school on purchases and expenditure at any time and this additional
layer ensures the integrity of financial processes. The financial delegation of authority is
clear and there is oversight by multiple staff members of all banking procedures on a daily
basis. All financial data is backed up through OneSchool by the DoE and local data is
backed up on a cycle mandated by the DOE. Everything must be update in OneSchool by
30th June each year to enable the DoE to close the financial year.
Through discussions with the executive principal and from reading the minutes of parents
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and citizen’s association meetings, it is evident that the school is meeting all its financial
management responsibilities as required by the DoE.

Commendations

Recommendations

None at this time.

None at this time.
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Part 1: Financial Information - Financial Planning - Team Evaluation
The school outlines how it plans financially and relates this to the its strategic planning and the
school's Purpose and Direction.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The self-study also outlines the different responsibilities of the executive principal, business
manager, administration team, the school council, the parents and citizen’s association, and
school staff in reviewing, managing, and approving expenditure in line with DoE
expectations and the school’s AIP. Budgets are created collaboratively using the AIP as a
frame of reference. The business manager reviews budget spending before the end of each
term to enable the school to respond to emerging priorities.
The annual budget is clearly designed to match the priorities and goals of the school and is
linked to student learning programs and the improvement of facilities and resources. The
school has some reserves which it directs to key strategic projects with the goal of
maintaining the staffing they need for programs of excellence, intervention programs such
as direct instruction, and maintaining the IB Diploma despite small student numbers.
The DoE requires BSHS to have a prioritised list of financial goals and projects each year to
support budget planning. Current and projected enrolment data is used by the school to
inform budget planning and to help future capital works as part of the School Infrastructure
Strategic Plan.
In the community survey the majority of parents agreed that the school was financially
secure and financially responsive. There was a general trust within the parent body of
BSHS’s ability to direct money towards projects that enhance student learning, which was
also evident in their financial documents and through conversations with the finance team
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during the visit. The parents and citizens association has worked to raise funds for air
conditioning throughout the school which is a great support for student well-being.
As a government school, BSHS is mandated by DoE guidelines and as such the income
from the Student Resource Scheme (SRS) is dependent on the number of students enrolled,
staffing, faculty footprint, and utility services. As a result, the school is expected to spend
government funds within the calendar year and to not have excessive funds in its bank
accounts. Financial planning is also aligned with asset replacement cycles.
The school receives supplementary income through their programs of excellence and
international student program, all of which is redirected into the ongoing resourcing and
staffing of these programs. Grants from the DoE are also utilised to drive school
improvement in the areas of literacy and numeracy, and additional staffing for monitoring
and intervention programs (such as direct instruction).

Commendations

Recommendations

Financial information: Financial planning

None at this time.

- The parents and citizens association for
raising the funds to air condition all
classrooms at BSHS and thereby
enhance the learning experience of
students.
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Part 1: Financial Information - Risk Management - Team Evaluation
The school demonstrates its approach to investment, how it funds growth and the insurance
policies taken out by the school to cover risk and liability in its activities.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The school is governed by the DoE code of conduct and guidelines for financial reporting.
As such, transparency, accountability and ethical behaviour in the service of the public good
govern the school’s financial planning and behaviours.
The Queensland Department of Education (DoE) provides public liability cover for all state
schools which delivers insurance coverage for students, staff, visitors, and members of the
school community. The DoE also covers losses relating to theft or excessive costs relating
to damage caused by vandalism or natural disasters. Benowa State High School (BSHS)
follows state mandated risk management protocols and adheres to The Enterprise
Management Risk Framework. Likewise, the Curriculum Activity Risk Management (CARA) is
implemented by BSHS, although the most recent audit indicated the need for more
consistent implementation by staff of CARA processes.
BSHS does not have investments or loans with financial institutions as this is not within
department guidelines. The school utilizes the support structures and processes provided
by the DoE to ensure that all funds are managed to a high level and the school does not
incur debt. Management of debt from members of the school community is also
accomplished as per department policy.
Maintenance and replacement of buildings and infrastructure falls under the remit of the
DoE and this ensures buildings and technology are maintained at an adequate standard
across government schools.
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With regard to the risk associated with bad debt, BSHS has taken a supportive approach
with families in the time of COVID-19. By negotiating timelines with struggling families and
working to build trust, the risk of bad debts in the time of a pandemic has been reduced.
Overall risk is mitigated at BSHS as a result of its status as a government school and the
corresponding compliance and audit measures in place, including an internal selfassessment audit each year.

Commendations

Recommendations

None at this time.

None at this time,
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Part 1: Financial Information - Debt Management - Team Evaluation
The school demonstrates how debts are collected and the managerial processes in place to
collect dues and to minimise debt.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
As a proactive learning organisation, Benowa State High School (BSHS) ensures all parent
payments are allocated and conducted as per Queensland Department of Education (DoE)
policy. Current and future families are supported by a clear and unambiguous process that
advises of their financial obligations and the fee structure is usually decided, finalised, and
communicated in October.
The student resource scheme must be approved by the parents and citizens association
which ensures fee increases are minimal whilst being reflective of school needs. The fee
schedule is communicated to parents in writing. Parents are advised in an appropriate
manner to allow them time to make alternative arrangements. Families who do not settle
accounts are reminded by email, personal phone calls, or by mail as per department policy.
However, during COVID-19 lockdowns, the finance department refrained from sending out
invoices and calling parents to ensure they did not add to the stress many families were
experiencing at that time. The business manager is responsible for managing and reporting
non-fee payment to the school council and the executive principal.
The school provides financial assistance to families experiencing hardship by way of fee
reduction or a payment plan. This is managed by the business manager. The debt
management process is determined by the DoE procedures and statements are issued on a
monthly basis. In 2020 there was only a one percent bad debt write-off with a total income
of $742,900 through the student resource scheme. This demonstrates that the school’s
compassionate approach to families struggling with fees is limiting the potential number of
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accrued debts. It was noted that the finance team works collaboratively with the student
well-being team to ensure students are supported if their families are experiencing financial
hardships. In the 2021 budget, the business manager created a student welfare budget that
can be accessed to support families in need. This was created in response to COVID-19 and
job losses within the local community, and will continue in 2022.

Commendations

Recommendations

Financial information: Debt management

None at this time.

- The business manager and finance
team for adopting a compassionate
approach to debt management with the
goal of supporting families experiencing
financial crisis as a result of COVID-19.
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Domain A: Purpose and direction - A1 - Team Evaluation
The school’s purpose, direction, and decision-making is guided by clear and aspirational guiding
statements that are appropriate for the needs of all constituent groups and the context of the
school.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
Benowa State High School uses its guiding statements in decision-making throughout the
school, to develop and ensure a culture of excellence, high achievement, and inclusion. The
guiding statements are used to guide the school in deciding its future directions – for
instance, in the Strategic School Plan 2021-24 where the four elements of high-quality
learning have been unpacked into specific developmental actions to be carried out by the
school. As they have been recently revised, there is a growing recognition of the statements
across the staff and, as confirmed in discussions with the Domain A Committee, further
work to do beyond this in unpacking the statements with students and parents. Responding
to the school’s context, the guiding statements reflect Benowa State High School’s role
within the community in enabling educational pathways for young people in and beyond
the local area while also enabling engagement with international opportunities and
connections. There are a number of examples of where the school has used the guiding
statements to inform the provision it offers, including the breadth of its curriculum program,
its use of the New Art and Science Of Teaching (NASOT) pedagogical model, and its work
since 2018 in reforming pastoral care where considerations such as the four Benowa values
were used to lead and guide the process.
Discussions with teachers confirmed that the guiding statements also play a role in guiding
team and individual decision-making, via the Professional Development and Mentoring
Program (PDMP) in which NASOT informs how teachers develop their practice.
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The school’s vision of Many Pathways, No Limits is widely known across the community,
including by students, as indicated by conversations with students. The chair of council was
able to articulate an example of how, during a school council meeting, the vision helped
him to advise the executive principal on what forms of data should fall under the oversight
of the council as it sought to build its monitoring and oversight role across all the elements
of a Benowa education.
The next stage of development for the school in promoting understanding of the guiding
statements among students and parents is in relation to more newly-adopted aspects, such
as the elements of high-quality learning and the definition of global citizenship. As indicated
by the community survey, students and parents may not yet recognise these aspects of the
school’s guiding statements and so are not able to articulate as strongly how they are
shaping the student experience. Developing whole-community awareness of these aspects,
and involving all stakeholders in their ongoing implementation, would strengthen the
school’s improvement efforts in these areas of practice.

Commendations

Recommendations

Domain A Standard 1 (Major) – The

Domain A Standard 1 (Major) - The

school for bringing its vision - Many

leadership team, in conjunction with the

Pathways, No Limits - to life at every

school council, develop whole-

level of the organisation, leading to a

community awareness of the revised

broad and valued range of opportunities

guiding statements, leading to broader

for students.

stakeholder involvement in the school’s
strategic direction.
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Domain A: Purpose and direction - A2 - Team Evaluation
The guiding statements provide clear commitment to high-quality learning and teaching which
is effectively implemented at each stage of a student’s pathway through the school.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
Embedded within its guiding statements, Benowa State High School articulates its
commitment to high-quality learning and teaching through four elements – varied and
engaging curriculum, productive relationships, teacher professionalism, and independent
lifelong learning. The four elements are articulated and expanded upon within the school’s
teaching and learning policy, and conversations with teachers indicate an emerging
understanding of what these four elements should look like in everyday classroom practice.
Video evidence indicates a series of examples of where the school is enacting its
commitment to these elements within the curriculum, including via the use of specific
teaching and learning strategies – for instance, to develop literacy and encourage students’
independent learning skills – identified by the school as important. Classroom observations
and conversations with teachers indicate the use of specific techniques that have been
developed as part of literacy and numeracy ‘playbooks’. The techniques of Cornell Note
Taking, Collins Writing, and ‘Eagle and Wolf’ reading strategies are familiar within teacher
practice and regularly utilised. The See, Investigate, Model numeracy technique was also
evident, albeit less frequently. Discussions with students indicated that literacy and
numeracy techniques were embedded explicitly within junior secondary and were less
explicit in senior secondary.
The school has the opportunity in the coming years to utilise its new guiding statements to
develop pedagogical practice. Based on lessons visited and video evidence submitted,
lessons at Benowa State High School draw significantly on the role of the teacher as subject
expert; many learning activities are teacher-directed and front-led, with classroom layouts
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supporting the role of students as receiving and processing knowledge. Opportunities for
collaborative work were more evident in junior secondary than senior secondary, though
were still present in the latter in some contexts. Discussions with students indicate that they
value their teachers for the expertise they provide and the ethos of care that defines their
work. However, students also articulated a desire for greater opportunities for collaboration,
and a chance to apply their learning more actively in classroom settings. The elements of
high-quality learning at Benowa that reference productive relationships and the fostering of
lifelong, independent learning may help to act as a stimulus for the school in furthering
pedagogical change. In particular, the school has identified a need to map its elements of
high-quality learning to the New Art and Science Of Teaching (NASOT) pedagogical model.
An emphasis on achieving greater consistency of pedagogical practice across programs,
teachers, classrooms, and years would support the school in putting its definition of highquality learning into action more vividly.

Commendations

Recommendations

Domain A Standard 2 (Major) – The

Domain A Standard 2 (Major) - The

leadership team and staff for adopting,

leadership team and staff utilise the

and developing shared understanding of,

revised guiding statements to explore

pedagogical approaches that improve

and implement pedagogical approaches

literacy and numeracy development.

that put into action all elements of the
school’s definition of high-quality
learning consistently for all students.
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Domain A: Purpose and direction - A3 - Team Evaluation
The guiding statements provide clear commitment to developing global citizenship and
intercultural learning.

Self Ratings

Evaluator Ratings

Met

Not Met/Partially Met

Evaluator Response
Despite the school rating indicated, the evidence suggests that the school does not yet
meet the team evaluation stage criteria and should address the recommendations.
Having recently revised its guiding statements to include clearer reference to global
citizenship, the school has signalled clear commitment to this area of practice and has
adopted five key characteristics of a global citizen that are beginning to shape practice at
the school. As part of this revision process, the Domain A committee were able to articulate
the leading role they played in developing the school’s new definition of global citizenship
around 5 key characteristics, drawing on staff, student and parent stakeholders in a
consultative role to help form this work.
Documentary evidence and discussions with the Domain A committee indicate the cocurricular program to be an area of strength in providing a range of opportunities for
students to develop as global citizens. The ‘Clubs, Councils and Committees’ booklet makes
evident a number of activities offered to students in which exploration of global citizenship
and intercultural learning is facilitated. The executive principal was able to articulate the key
role played by student leadership, through the student forum and with representatives of
the student LGBTIQ+ community, in devising the school’s diversity policy, indicating that
activities beyond the taught curriculum are offering students opportunities to develop
citizenship and contribute to their community.
Through the lens of the general capability of ‘intercultural understanding’ within the
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Australian curriculum, the school articulates in documentary evidence the role of each
curriculum area in supporting students with developing this capability. It has also
commenced mapping ‘international perspectives’ across the curriculum, as indicated by a
Year 10 history unit in which a series of such perspectives are identified in a work program
document. An example of the inclusion of international perspectives within the curriculum
also included a virtual visit to a grade 8 humanities lesson, where students were drawing on
different world histories. Students were able to articulate how different cultures and cultural
factors and understandings were needed to understand the content, and how their own
cultural backgrounds were being drawn on within class discussion to inform this.
Reflections by the leadership team indicated an awareness that the curriculum contains a
series of opportunities for the development of global citizenship, and characterised the
work ahead for the school as ‘realignment’ to make use of such opportunities more
meaningfully under the school’s new definition.
Structural features of the curriculum also support the school in engaging in global
citizenship opportunities, particularly through languages where the immersion program and
a strong variety of taught languages help to foster multilingualism. One parent indicated
that the school’s commitment to international opportunities and approaches was a key
strength of the school and a reason why many families see particular value in a Benowa
education.
While there are sporadic examples of emergent pedagogical practice in relation to the
development of global citizenship, from video evidence submitted, and lesson observations,
the school is still developing the integration of global citizenship into its pedagogical model.
Teachers reflected in discussion a beginning understanding of how to bring these
characteristics into the classroom. The community survey reflected some disagreement
among parents (~28%) and students (~31%) that the school is developing students as global
citizens. As reflected in discussion with the domain A committee, the school has begun to
consider how this may be reflective of a limited exposure to and understanding of the
characteristics of a global citizen under its definition, and is aware that unpacking these
characteristics with all stakeholders and embedding them more meaningfully across the
student experience is an important next phase of work. Teachers expressed a desire to
engage in further professional learning around global citizenship and intercultural learning
in order to bring this aspect of the school’s guiding statements more meaningfully into
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professional practice. However, views among the staff differed as to whether this is
something that requires further capability-building or is something that “already happens”,
indicating that a deeper understanding of pedagogies leading to the development of the
school’s five characteristics of a global citizen may be necessary in order for there to be a
shared understanding of what the school needs to do going forward.

Commendations

Recommendations

Domain A Standard 3 (Major) - The

Domain A Standard 3 (Major) - The

executive principal and administration

leadership team seek ways to broaden

team, for adopting and supporting

the understanding of the characteristics

learning experiences, such as immersion

of a global citizen among all

programs and co-curricular activities,

stakeholders and embed them across

that foster multilingualism and

the student experience, leading to more

intercultural learning and support

powerful, globally-engaged learning

students to reach for international

experiences for all students.

horizons and opportunities.
Domain A Standard 3 (Major) – The
leadership team further explore
professional development for staff
around global citizenship and
intercultural learning, in order to embed
these concepts more meaningfully into
classroom practice.
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Domain A: Purpose and direction - A4 - Team Evaluation
The guiding statements provide clear commitment to well-being, conform to the CIS Code of
Ethics, and demonstrate commitment to the values inherent in the UN Convention on the Rights
of the Child (1990).

Self Ratings

Evaluator Ratings

Exceeded

Exceeded

Evaluator Response
The school’s purpose and direction is being led with the concept of well-being at its heart.
The guiding statements make clear the school’s commitment to well-being through
reference to productive relationships and a series of contextually-relevant values, and
documentary evidence indicates confidence in relating the features of the guiding
statements to the CIS Code of Ethics and the UN Convention on the Rights of the Child. The
school has unpacked its commitment to well-being as a series of development actions in its
Annual Implementation Plan 2021. The staff of the school exemplify this commitment to
well-being in their daily practice, as evidenced by discussions with students who described
the staff working with them as supportive, caring, and willing to go above and beyond to
help them. A well-being framework currently being developed by the school, building on a
previous framework around staff wellbeing, is supporting this work. The school has built a
successful approach to student support services through the provision of counselling,
pastoral care and psychological services.
The school’s guiding statements reflect a philosophical commitment to diversity, equity and
inclusion, with the first concept featuring prominently in the mission statement and the
latter two concepts being identified as ‘cornerstones’ in the Strategic School Plan 2021-24.
Conversations with the domain A committee indicate a thoughtful, considered series of
discussions have taken place over time as the school has responded to situations and
examined its practices. The executive principal and committee members articulated a clear
desire to further this engagement, deepening understanding in this area and helping staff
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across the school to adapt both language and practice in order to secure inclusion as a key
part of school culture.

Commendations

Recommendations

Domain A Standard 4 – The executive

None at this time.

principal and leadership team, for
shaping and drawing on the school’s
guiding statements to ensure well-being
is at the heart of the school’s decisions
and actions.
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Domain A: Purpose and direction - A5 - Team Evaluation
Monitoring, evaluating, and reviewing the school’s stated purpose and direction takes place on a
planned and regular basis with the school’s constituent groups.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
There is a strong culture of evidence-informed evaluation at Benowa State High School, as
reflected in discussions with the administration team who were able to demonstrate
confidently how an approach based around precision leadership is drawing on evidence to
facilitate school improvement, including by utilising the CIS community survey data. The
guiding statements are reflected in the areas of practice being worked on collaboratively by
the administration team, and are codified in the annual implementation plan. This plan
shows clear alignment with elements of the guiding statements such as teacher
professionalism, engaging curriculum, and well-being.
The school is confident and clear in knowing what forms of data should be used on a
whole-school level for monitoring and evaluation of student learning, engagement and
other indicators. This was reflected in discussions with the administration team, who were
able to utilise data across attendance, behaviour, academic performance, walkthroughs /
learning observations, and survey / stakeholder perception data, to show how and why the
school has identified specific areas for improvement as reflected in its annual
implementation plan. Authorship of the annual implementation plan sits with the
administration team, with its creation occurring through a variety of inputs, including statewide mandates, survey and student performance data, and conversations with heads of
department.
In relation to review of the guiding statements themselves, the administration team were
able to cite a series of points of involvement with stakeholders, including a student forum,
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the school council, the parents and citizens association, and a staff feedback process, that
had contributed productively to a recent review of the guiding statements. The domain A
committee reflected in discussion that past developments in the school’s mission have
resulted from changes to the school’s circumstances and context, for instance in students’
growing aspirations towards international study and future experiences. The need for these
changes became evident through the CIS accreditation process, which has been used as a
prompt for reviewing the statements.
The next stage of development in the school’s approach to reviewing its guiding statements
is in establishing a systematic review cycle, with more agile changes to the guiding
statements in response to more rapid social and contextual shifts occurring across the
school’s community and setting. Discussions with the School Council indicate a shared
commitment to developing more of a strategic role and profile within the school, including
by focussing on evaluation of the guiding statements and their impact on the student
experience. Work has already begun on this by assigning School Council members to
oversee aspects of the guiding statements, and the Chair of Council was able to articulate
how this work will empower the School Council and support the school in developing a
more planned, systematic approach to reviewing the guiding statements and their
effectiveness. Developing such an approach would support the school in knowing that its
guiding statements are continuously responsive to the needs of the community over time.

Commendations

Recommendations

Domain A Standard 5 - The

Domain A Standard 5 - The

administration team for developing a

administration team and School Council

culture of evidence-informed evaluation,

collaborate to develop a planned,

leading to effective implementation

systematic approach to reviewing the

planning and an improved student

guiding statements, ensuring they are

experience.

highly effectiveness and continuously
responsive to the needs of the

Domain A Standard 5 – The Domain A

community over time.

committee for leading the process of
reviewing the guiding statements,
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involving consultation with a variety of
stakeholder groups, leading to improved
contextual relevance and supporting
future improvement.

Page 39

Domain A: Purpose and direction - A6 - Team Evaluation
The school’s approach to inclusion in its admissions procedures is aligned with its guiding
statements.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
In following the Queensland Department of Education’s (DoE) admissions policy, Benowa
State High School adheres to a robust process for facilitating enrolment. A minority (around
30%) of students attending the school do so by virtue of geographical catchment. With
regard to students from outside the catchment area, merit-based admission to one of the
school’s excellence programs allows students from other locations to access a Benowa
education. Conversations with the executive principal and enrolment staff reflected the
efforts of the school in working within the DoE’s policies to balance this merit-based
approach with the school’s commitment to inclusion and support for families’ individual
circumstances.
Discussion with the domain A committee indicated that the admissions procedure includes
measures and stages that help to support students with additional learning needs, including
through the involvement of the access department and arrangements for admissions
testing that help every student to show their potential. The committee were also able to
outline the work of the school in liaising with feeder primary schools to ensure transition to
high school is supportive of students with such needs.
The executive principal was able to articulate how the guiding statements continue to
provide a reference point for programme development and its relationship with admissions
and enrolment, including by ensuring that the number of students attending Benowa State
High School facilitates a flexible curriculum that meets the learning needs of students.
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Commendations

Recommendations

Domain A Standard 6 – The executive

None at this time.

principal, access department and
admissions staff for managing the
school’s enrolment and admissions in
accordance with the guiding statements,
supporting students to access an
education that meets their needs.
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Domain A: Purpose and direction - Domain Summary - Team
Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The Domain A committee has brought a range of perspectives to the process of completing
the self-study process in relation to Benowa State High School’s purpose and direction.
Alongside representation from parents, students, and staff in various roles, the executive
principal and school council chair have also been members of the committee; this team
have worked together not only to evaluate the school’s purpose and direction in relation to
the standards but also to implement actions in response to what they have found, notably
in playing a key role in revising the school’s guiding statements in response to the
preparatory report stage.
Benowa State High School’s vision, ‘Many Pathways, No Limits’, is well-known across the
school community and plays an authentic role in informing the strategic direction of the
school. Places at the school are highly sought-after, and over 70% of students attending
the school come from beyond the school’s geographical catchment and so are admitted via
one of the school’s excellence programs, through an admissions process that is managed
sensitively to align with the school’s values. The breadth of programs on offer is a notable
feature of a Benowa education, and in leading the development of its programs the school
has sought to be informed by its guiding statements and by input from a variety of data
sources. As a state school operating under the auspices of the Queensland Department of
Education (DoE), the school participates in state-prescribed strategic planning processes
and responds to state-wide mandates in improving the education of young people at the
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school, but is also responsive to its specific context and the role it plays within its
community. The school’s leadership is confident and capable in using evidence to inform
evaluation and set future directions, alongside input from a variety of stakeholders. The
New Art and Science Of Teaching (NASOT) pedagogical model, adopted a number of years
ago, continues to be the main way through which staff at the school achieve shared
understanding of effective classroom practice, alongside specific classroom techniques that
have been introduced by the school to support literacy and numeracy development across
the curriculum.
The school has recently revised its guiding statements, introducing articulations of what
high-quality learning and global citizenship mean in the Benowa context. With these
revisions being new, and having been worked on by a core group drawing on other
stakeholders in a consultative role, the school is on a journey in building understanding of
its new guiding statements and using them to influence practice. In particular, deepening
understanding of the classroom practices that lead to the development of global
citizenship, and relating these practices to the school’s pedagogical model, are key pieces of
work going forward.
Planned actions
Further additions are required to incorporate the recommendations in this report into the
school’s stated planned actions. The priorities include professional development for staff in
fostering global citizenship in classroom practice, and developing a systematic approach to
reviewing the school's guiding statements.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain A: Purpose and direction - Evaluative Commentary - Team
Evaluation
The school uses the Essential Questions to inform its investigation and support the gathering of
evidence and self-evaluation against the Standards in the Domain.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
This narrative provides an effective introduction to Domain A. There are obvious links to the
standards that help to contextualise the following responses. The response shows critical
reflection by identifying areas for future action that will help to stimulate discussion during
the visit. The attached evidence is relevant and appropriate that will assist the evaluators to
gain understanding of the school's directions.

Commendations

Recommendations

None at the time.

None at the time.
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Domain B: Governance, ownership and leadership - B1 - Team
Evaluation
The respective roles and responsibilities of governance and/or ownership and leadership are
suitably defined in writing, respected in practice, and aligned with the CIS Code of Ethics to
enable the sustainable development of the school.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
As a state school, BSHS has clearly articulated governance, leadership, and management
structures which are defined in formal documentation from the Queensland Department of
Education (DoE). The role of the school council is outlined in the Education (General
Provisions) Act 2006 and its function is to monitor the school’s strategic direction, approve
and monitor the implementation of school plans and policies of a strategic nature, and
advise the executive principal about strategic matters. The school council signs off on key
documents as determined by the DoE.
The responsibilities of the executive principal are well documented by the DoE. This
includes overseeing the curriculum and its continual development as well as monitoring all
aspects of student life. The executive principal works collaboratively with the four deputy
principals to ensure a distributed leadership structure with a strong focus on capacity
building across teams. The school council, and administration and leadership teams,
demonstrated a strong commitment to well-being across the community. It is clear from
available evidence that the school is well led and that the distinction between governance
and operational roles is not only respected but also enacted in practice.
Minutes of school council meetings reflected a strategic focus, as did the meeting with the
school council during the evaluation visit. There was a clear understanding amongst all
members of the team that their role was a consultative and ratifying one and only high-

Page 45

level decisions were made by the school council (such as whether to do the IB Diploma).
Since the last accreditation visit, the creation of dean of student roles for the junior and
senior secondary has enabled a stronger and more proactive focus on student well-being
and welfare. Through leadership training and the development of new roles, the school has
a clear commitment to building the capacity of others. Currently there is an administrative
team (executive principal, business manager, deputy principals, and deans of students) and
a leadership team (executive principal, deputy principals, deans of students, and heads of
department).
Discussions with the school council, the parents and citizen’s association representatives,
the administration team, and the staff confirm that the different roles are respected but the
function and role of the school council lacks clarity within the broader school community. It
was clear that not all members of the community are aware of the purpose of the school
council and how it supports the work of the executive principal. This was raised through the
preparatory visit and is an ongoing area of focus. The school has the goal of publishing
school council biographies on the website and having each council member take ownership
of one element of the mission to review its implementation in practice and report back to
the community. The school council is also establishing its own email address to facilitate
communication. It was noted during the evaluation that the school council struggles to
have a sense of continuity as they meet only once a term and not all members are able to
attend each meeting.
There are clear decision-making and communication protocols at the school that are
shared with the local consultative committee (LCC) and refined in consultation with them.
Clearly delineated roles within the new pastoral leadership structure have ensured staff feel
supported when dealing with behaviour management issues. Deputy principals are
empowered to focus on strategic projects. Significant changes in policy and structure are
put to the vote with staff, and this occurred with the new house system as well as the
decision to extend the dean of student roles for another 12 months. As a result, there is
significant buy in and understanding amongst staff with regard to strategic changes. Staff
noted that all members of the administration team seek out and are open to feedback to
support effective decision-making.
School council and LCC meeting minutes are open to the community to support

Page 46

transparency and effective communication. The school council sees celebrating
achievement in the school, and being present at events where possible, as key elements of
its role.

Commendations

Recommendations

Domain B Standard 1 (Major) - The

Domain B Standard 1 (Major) - The

executive principal and school council

school council communicates to the

for expanding the school’s leadership

school community more regularly to

well-being structure to include dean of

raise the profile of its work and build a

students in junior and senior secondary.

deeper understanding of the role of the
council.
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Domain B: Governance, ownership and leadership - B2 - Team
Evaluation
The head of school is empowered to be the educational leader and, in partnership with the
governors and/or owners, has clearly defined responsibility and accountability for student
learning, well-being, global citizenship, and the culture of the school as a whole.

Self Ratings

Evaluator Ratings

Exceeded

Met

Evaluator Response
The executive principal and administration team provide strong leadership in service to
student learning and the implementation of the school's guiding statements. The role of
the executive principal is very well-defined and determined by Queensland Department of
Education (DoE) as per the document Role Description - Principal, Head of School, Head of
Campus. The line management structure across the leadership team is clearly delineated
and it was evident throughout the evaluation that the leadership teams work collaboratively
under a shared leadership model.
While the executive principal shares his 360-degree review with the school council in the
interests of transparency and collaboration, he is supervised by the assistant regional
director for the DoE not the school council. At this point in time, the executive principal is at
the early stage of implementing a regular evaluation process for governance. A selfevaluation tool was introduced in 2020; however, the process of implementation is not
systematic as yet and the effectiveness of the tool was hard to determine during the
evaluation. The absence of a formal process of self-review was noted in the preparatory
report recommendations. It is recommended that the executive principal and school council
chair consider how this tool could be used regularly and as part of the induction process.
Minutes from the local consultative committee (LCC) meetings demonstrate an ongoing
dialogue around staff well-being and leadership opportunities within the school. These
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minutes signaled a collaborative and open dialogue between the executive principal,
administration team, and the LCC. In the community survey, 94.6% of faculty and 85.7% of
parents responded in agreement that the executive principal is regarded as the educational
leader, who shows ultimate responsibility and accountability for the students' education and
well-being.
The executive principal plays an important role in connecting the LCC, school council,
student forum executive, parent and citizens association, and the administration team as he
works with all of these groups. While responsibilities are delegated within the administration
and leadership teams, the executive principal is the only role that works across all groups
listed above.
The evaluation team observed the executive principal leading a highly organised and
collaborative team of staff. There is evidence of a good relationship between the school
council, the executive principal, and administration team which is based on a shared vision,
trust, and common understandings of roles and responsibilities. Of particular note was the
strong working relationship between the school council chair and the executive principal.
The school council chair is heavily involved in the school through the STEM excellence
program and is a strong advocate for Benowa’s vision. Despite the school rating indicated,
the evidence suggests the school is not yet exceeding the team evaluation stage criteria.

Commendations

Recommendations

Domain B Standard 2 (Major) – The

Domain B Standard 2 (Major) - The

executive principal for actively building

school council chair and executive

strong partnerships across staff, student

principal ensure that the self-evaluation

and parent leadership groups in the

tool is used regularly by the school

service of student learning.

council to evaluate its effectiveness as a
school advisory body.
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Domain B: Governance, ownership and leadership - B3 - Team
Evaluation
The governors and/or owners and leaders ensure there is educational and financial [strategic
and operational] planning to support the school’s viability and implementation of the guiding
statements, and that these plans are appropriately communicated to the school community.

Self Ratings

Evaluator Ratings

Exceeded

Exceeded

Evaluator Response
The school has a School Strategic Plan 2021-24 that is based on the Department of
Education School Improvement Strategy 2021–2025. Each year, the school develops an
Annual Implementation Plan (AIP) that is endorsed each year by the Department of
Education (DoE). The school council endorses the strategic plan and the chair is a cosignatory on the AIP. The AIP is clearly linked to the strategic plan and there is flexibility to
adjust plans according to changes in circumstances and to respond to DoE and school
initiatives.
Budgeting processes in the school are clearly driven by the needs of students and the AIP.
The reallocation of surplus budgets throughout the year enables the ongoing funding of
key priorities.
The school is resourced through the DoE’s student resource scheme (SRS). School finances
are arranged so as to accomplish the educational goals of the school and the yearly budget
plans and reports are clear. At each meeting, the school council is apprised of the budget
position but is not actively involved in setting the financial strategy of the school. This
remains the responsibility of the executive principal with the support of the business
manager. The school implements a range of government mandated financial management
practices.
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The school has appropriate protocols and procedures regarding financial accountability and
management, as well as for the maintenance and future development of the school. The
DoE conducts regular financial audits and has stringent oversight of financial processes.
The CIS Community Survey indicates that a high proportion of the parent body agree that
the school operates in a financially responsible manner. The financial position of the school
is reported each year to the school council, parents and citizens association, and the DoE
through the Annual Report. The key elements of the school’s strategic plan and AIP are
communicated to the school community through the newsletter, website, and parent
presentations. The school is encouraged to focus on measuring the impact of these
communications, and their ability to reach all members of a diverse community, to ensure
consistency in understanding of the definitions of high-quality learning and global
citizenship.
It was clear during the visit that there is a high degree of transparency around decisionmaking at Benowa and that the school's vision is the basis for decision-making. Student
voice and experience is also highly valued in the development of strategic priorities. As the
school implements its revised mission and new strategic plan, it is important to focus on the
development of practices which ensure the definitions of high-quality learning and global
citizenship are part of the lived experience of all students and staff. This will ensure a strong
alignment between the school’s vision and values and its planning documents, decisionmaking processes, and practices.

Commendations

Recommendations

Domain B Standard 3 (Major) - The

None at this time.

executive principal, school council, and
business manager for ensuring student
learning and the school’s vision remains
central to strategic and financial
planning.
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Domain B: Governance, ownership and leadership - B4 - Team
Evaluation
Governance is constituted to enable the school to have a clear and appropriate sense of
purpose, direction, and continuity.

Self Ratings

Evaluator Ratings

Exceeded

Exceeded

Evaluator Response
The governance of Benowa State High School (BSHS) facilitates a strong sense of direction
and continuity. As an independent public school (IPS), governance at BSHS is legally defined
through the Queensland Department of Education (DoE) and conforms to all statutory
requirements for operation. This ensures continuity over the long term with provisions for
elections to school council and the parents and citizens association. The executive principal
is appointed by the DoE through a merit selection process which involves a representative
from the DoE (who also acts as the chair), the school community, a practising principal, and
the Queensland Teachers Union. In the event that the executive principal should leave the
school, procedures are in place to ensure selection of a suitably qualified replacement.
Under the leadership of the executive principal, the school actively develops the capacity of
its staff and there are leaders within the school who are able to fulfil the functions of the
executive principal for short periods in his absence. For longer absences, the DOE will select
a suitably qualified and experienced person to act as executive principal.

Commendations

Recommendations

Domain B Standard 4 - The executive

None at this time.

principal and administration team for
facilitating a strong sense of direction
and continuity through the strategic and
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financial leadership of BSHS, particularly
in relation to well-being and ensuring the
sustainability of programs of excellence.
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Domain B: Governance, ownership and leadership - B5 - Team
Evaluation
The leadership of the school has the intercultural competencies, perspectives, and appreciation
needed for the school’s unique cultural context.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
It was evident in the meeting with the school council that it is committed to acknowledging,
celebrating, and respecting diversity. Both the executive principal and school council chair
spoke to the development of a diversity policy in collaboration with students and the
importance of ensuring all students feel safe, well, and as though they belong in the school.
As a result of the community survey data that signaled not all students felt safe at school,
the heads of social justice engaged students in a dialogue to better understand the
experience of students. This led to the development of the diversity policy and a better
understanding of the need to acknowledge, recognise, and respect the identities of the
LBGTQ+ community within the school.
In July 2021, the school revised its contextually appropriate definition of global citizenship to
include: “think globally and act locally; acknowledge, celebrate, and respect diversity; serve
the community; protect the environment; champion human rights”. The school is in the
beginning stage of rolling this out to the community and embedding it within practice.
While there are examples of global citizenship in action, developing transition programs
around this definition of global citizenship and an array of learning experience at all year
levels will ensure it is a lived experience of students from years 7 to 12. Likewise, there is a
need to support all staff in developing their understanding of global citizenship, intercultural
competencies, and their capacity to support all students in the development of their
identities. The school council and administration team demonstrated a desire to develop
their own intercultural competencies as part of this process.
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Commendations

Recommendations

None at this time.

Domain B Standard 5 - The
administration and leadership teams
undertake regular professional learning
around diversity, equity, and inclusion
and intercultural understanding to
support the embedding of inclusive and
equitable practices across the school
community.
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Domain B: Governance, ownership and leadership - B6 - Team
Evaluation
There are clearly formulated written policies and practices that are implemented consistently
and bring clarity to school operations.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
As a government school, Benowa State High School (BSHS) works within a closely defined
policy framework with rigorous evaluation and reporting requirements. This includes the
completion of required mandatory training by all staff. The Department of Education (DoE)
provides a broad range of policies which cover instructional and operational elements such
as curriculum, assessment, reporting, recruitment, appraisal, student safeguarding, finance,
procurement, facilities, health and safety, and discipline. When applicable, the school is then
required to implement these in such a way that is relevant to the local context. The
evaluation team notes that there are a range of school specific policies developed at the
school level. In conversations with staff, students, and parents there was a good
understanding of key policies and where to access them. The clarity of DoE and school
policies ensured consistency in practice in key aspects of school life. The appraisal of the
executive principal is based on the Australian Institute of Teaching and School Leadership
Professional Standards for Principals and is conducted by the Deputy Director General
(State Schools) or their nominee.
Oversight of child safeguarding is the responsibility of school leadership not the school
council at Benowa. The DoE has clear policies outlining how to deal with employee
complaints, including issues related to sexual harassment and bullying. Benowa is obliged
to implement these policies in the workplace.
Induction to the school council is done informally. The School Council Handbook is shared
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with all new members with the option of an informal meeting with the chair or executive
principal prior to the first school council meeting.
The school has a comprehensive data plan that is updated annually and identifies how data
is used, for what purpose, and where it is housed. Teachers also have access to class data
placements through OneSchool to support differentiation in teaching and learning. The
school’s technology software provision is determined by the Department of Education
(DoE). State-of-the-art software is available, such as the OneSchool platform, which enables
a repository for the storage of data relating to student learning, behaviour, attendance, and
support. The DoE utilises this database to compile government reports which are shared
with schools and within the department. Teachers and school leaders also have access to
this data and use it to inform planning, curriculum implementation, to record contact made
with families, and to develop cohort specific and whole-school data sets for investigative
and forecasting purposes. Data is used in differentiation, creating effective professional
learning communities, informing discussions with parents, planning student interventions,
and strategic planning. The school uses data as a way to support evidence-based decisionmaking at the school-wide and individual student level.

Commendations

Recommendations

None at this time.

None at this time.
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Domain B: Governance, ownership and leadership - Domain Summary
- Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
Benowa State High School (BSHS) is an independent public school (IPS) and is governed by
the Department of Education Queensland (DoE). The school also has a school council,
which operates under a DoE constitution. This constitution enables the school council to
support the executive principal in strategic matters. The school council has an advisory
function and consists of parent, student, and staff representatives, the president of the
parents and citizens’ association, and the executive principal. The parents and citizens
association is also a consultative body for the executive principal and can provide support
to the school when embarking on major projects. It also oversees the canteen and uniform
shop. The school has a local consultative committee (LCC) that the administration team
works in collaboration with on staff related matters. The executive principal communicates
effectively and in a timely manner with both the school council and parents and citizens
association. The school council has demonstrable trust in the administration team and does
not get involved in operational matters. Operational decisions remain the responsibility of
the executive principal with the support of the administration team.
The self-study committee for Domain B was established through a volunteer system with
the chairs involved in prior self-study processes at the school. It was clear through the
conversations with the Domain B committee, the school council and other staff that the
executive principal has ultimate responsibility for the school and is empowered to lead with
a high degree of autonomy. Future changes to the status of independent public schools
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(IPS) will result in the end of the $50,000 discretionary fund available to IPS schools and
less autonomy with regard to staffing. The school anticipates some impact for contract
teachers in the future as the school is no longer exempt as an IPS from the state
government transfer process for teachers.
The Domain B team identified that the process of the self-study was invaluable for better
understanding the leadership structure, the complexity of school governance in the state
system, and the amount of work undertaken by the administration team to ensure the
smooth running of the school and a high degree of support for teachers.
As a government school, BSHS adheres to the principles of ethical governance, leadership,
and management. Processes at this level conform to CIS expectations. Through the
documentary evidence and meetings during the evaluation visit with members of the
school council and the parents and citizens association, it was clear that the school is very
well led and adheres to departmental obligations. However, the governance model is not
consistently understood across the school community and the executive principal identified
a need to support the school council with communicating its role more effectively. Similarly,
the school council is working towards a consistent process for evaluating its role, and that
of its members, using a self-evaluation tool.
Through conversations with the executive principal, parents and citizens association, and
school council, it was apparent that there is a positive and collaborative working
relationship that ensures the proper governance of the school, reinforces the school’s
guiding statements, and supports a positive school climate. It is evident that the executive
principal and school council are dedicated to ensuring Benowa upholds principles of global
citizenship and intercultural understanding as they strive to embed these in practice across
the school. An ongoing challenge faced by the school is securing volunteers amongst the
parent body to sit on the school council. By contrast, the student representative on the
council viewed it as an invaluable opportunity to develop life and leadership skills.
Staff and parents described the leadership team at Benowa as approachable, consultative,
invested in the school, fair and equitable, and supportive. In addition, staff acknowledged
that the administration team was well balanced and diverse in terms of competencies
which enables the school to realise its mission.
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Planned actions
Further additions are required to incorporate the recommendations in this report into the
school’s stated planned actions. The priorities include more effectively communicating
school council initiatives with the broader community and embedding the school council’s
self-evaluation tool in practice.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain C: (High/Upper School) The curriculum - C1 - Team Evaluation
The curriculum as a whole, offers access, engagement, and challenge to support the intellectual,
physical, social, and emotional needs of all students

Self Ratings

Evaluator Ratings

Met

Exceeded

Evaluator Response
Benowa State High School (BSHS) is committed to developing an explicit and clearly
articulated vision of high-quality teaching and learning. The high-quality teaching is guided
by the national standards that make explicit the elements contributing to high-quality
teaching as recognised by the Australian Institute for Teaching and School Leadership
(AITSL). It is described by four elements in the school’s mission: varied and engaging
curriculum, productive relationships, knowledge and skills, and fostering independent
lifelong learners. The vision is used concurrently in the strategic planning for school
improvement as well as the tasks provided in the several frameworks or playbooks for the
enacted curriculum. It provides a powerful focus for reflection and an action plan for all
teachers to create engaging and suitably challenging learning activities for all students.
The new and collaboratively developed teaching and learning policy enables the school’s
intention of high-quality learning to be shared with the wider school community. Highquality learning is nurtured through the meaningful and productive relationships that
students have with their specialist teachers. Many students interviewed had articulated this
agreement with the school’s mission statement, acknowledging that their teachers possess
the knowledge and skills to teach in ways that connect with the individual learner, fostering
independent lifelong learning skills.
The school’s shared vision for teaching, learning, curriculum, and assessment in the senior
years is based on the Australian Curriculum, Queensland’s Curriculum and Assessment
Authority (QCAA), the IBDP, and the school’s own Curriculum, Assessment and Reporting
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Plan (CARP).
Access to, and engagement or challenge within, the curriculum for all learners is further
achieved by BSHS’s mapping against the General Capabilities of the Australian Curriculum,
at each year level, specifically to their curriculum planning for the physical, social, and
emotional needs via the weekly Personal Development Program (PDP). It is delivered via
the school’s house organisation for pastoral care at each year level. Evidence in the CIS
Community Survey suggests that only a small number of students and parents disagree
that the curriculum meets the social and emotional needs of all enrolled students as they
progress through school. This denotes that staff teams are progressing well on their
intentions to build engaging and explicit curriculum intentions and outcomes to foster
student achievement and well-being.
The school’s delivery of so many pathway opportunities and choices across all year levels is
well-articulated and valued by the students, whether via the mainstream academic and
specialised excellence programs, the sheer wealth of the flexible vocational and training
pathways, the host of extension activities, the highly valued and individualised student
support, and the senior education and training (SET), transition, guidance, counselling
programs.
Additional measurement for high-quality learning that the school could take to improve the
understanding of students and their parents with regard to active engagement at school is
to gather more data over time, on students’ return to participation in co-curricular or
extracurricular activities. The resumption of those programs post-COVID-19 restrictions will
assist develop parents’ understanding of the benefits and opportunities for many pathways.
Data gathering and ongoing communications may include the way in which students gain
places into the excellence and mainstream programs, the special education programs on
offer, or the breadth of these different types of programs on offer to students to enhance
their engagement, achievement, and celebrate diversity or inclusion.
There is considerable evidence of an engaging and explicit curriculum, consultative
decision-making, teacher professionalism, continuously monitored school improvement
strategies, and collaborative problem-solving and open communications. The school rated
its response to the standard as met, but overwhelmingly, the evidence suggests that the
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school will continue this open and transparent cycle of improvement planning and
reflection to work on developing the student and parent understanding of the high-quality
learning outcomes expected within any curriculum opportunities offered. The evidence
suggests an improved rating from that suggested by the school.

Commendations

Recommendations

Domain C Standard 1 – The leadership

None at this time.

team for its commitment to high-quality
teaching and learning in its policy and
annual improvement planning to clearly
articulate what it looks like in
classrooms.
Domain C Standard 1 – The leadership
team for implementing extensive
programs and opportunities through
different pathways to meet the wideranging student needs.
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Domain C: (High/Upper School) The curriculum - C2 - Team Evaluation
The documented curriculum determines the development of knowledge, understanding, skills,
and attributes, including well-being and intercultural competencies relevant to the students’
current and future development.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
A thorough alignment exists between BSHS’s Curriculum, Assessment and Reporting Plan,
the Teaching and Learning Policy, and the curriculum framework provided by Australian
Curriculum, Assessment and Reporting Authority (ACARA), the Queensland Curriculum and
Assessment Authority (QCAA), the International Baccalaureate (IB) and Education
Queensland’s P-12 Curriculum, Assessment and Reporting Framework (P-12 CARF). This
culminates with the Queensland Certificate of Education (QCE) for the ATAR, VET and the
Queensland Certificate of Individual Achievement (QCIA) as end-of-schooling certificates of
course completions. The excellence programs for the range of sports, dance, music, STEM,
school-based traineeships, Waldorf Steiner, and French immersion programs add to the
many pathways. It underpins the belief of the administration, leadership, and the teaching
staff that depth and breadth of curriculum provides significant choice, opportunity,
challenge, and differentiation for all enrolled students.
Practical strategies such as the four-tiered differentiation and intervention strategy involve
a wide range of people and resources to deliver very diverse programs, learning support, or
acceleration. Clearly, the school takes further steps to foster the well-being of all students
and ensure an ongoing focus on differentiation, personal development, and independent
learning, by continuing to map and develop community, cultural, and global perspectives,
attitudes, and values to develop intercultural competencies.
The school provides many invitations, opportunities, and challenges through the formal
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curriculum, co-curricular or extracurricular programs for learners to be global citizens, or a
person who thinks globally and acts locally, acknowledges, respects and celebrates
diversity, serves the community, protects the environment and champions human rights. A
set of international perspectives including geopolitics, cultural heritage, cultural acceptance
and respect, as well as global and digital citizenship are embedded in curriculum scope and
sequences. Intercultural understanding is perceived as further embedded through the
range of sporting, music, tours, exchanges, or annual cultural events and celebrations.

Commendations

Recommendations

Domain C Standard 2 - The leadership

None at this time.

team for developing a teaching and
learning policy across the school to
deliver an explicit curriculum,
assessment, and reporting plan to
support students’ well-being,
differentiate student needs, and support
future pathways.
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Domain C: (High/Upper School) The curriculum - C3 - Team Evaluation
Global citizenship, intercultural learning, and digital citizenship are intentionally planned for
within the curriculum to ensure students are well prepared for life beyond school.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
Curriculum frameworks, vertical articulation, and year-long and unit planning and
documentation of intended learning outcomes all provide extensive evidence of the
school’s intention to foster intercultural learning to support the local and global
perspectives. These planning documents develop understanding of intercultural learning
and international dimensions, such as the evidence in the learning area unit planning for
international perspectives for cultural acceptance, cultural heritage, global citizenship,
geopolitics, international research, and knowledge production.
It is evident from consultations with teachers in the self-study committees that the school
has an opportunity and ongoing task to provide consistent approaches to mapping and
alignment of capabilities and competencies in continuous assessments across all three
areas – the courses of study, the co-curricular programs, and the pastoral programs to
enable all students to better understand the impact of intercultural learning and global
citizenship on their many pathways and post-school destinations.
The curriculum guideline exploring these international dimensions states that the intention
is to empower students to think globally through learning experiences that include digital
literacy, communications technologies and media, study of languages and cross-cultural
connections through multi-lingual learning. In the future, using the lens of global
citizenship, the school community can also be prepared to holistically consider diversity,
inclusion, difference, equity, access, and anti-racism practices across all intentionally
planned curriculum areas and learning outcomes, in order to meet the developing
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framework for well-being.
There is evidence of the focus on the development of students’ capabilities in digital
citizenship, student safety and well-being with the recent adoption of the digital citizen
student code of conduct. BSHS’s intention is noteworthy on guiding student and parent
understanding of the knowledge and skills to effectively use digital technologies,
communicate with others, participate in society and create and consume digital content
responsibly. BSHS promotes learning, through the school's and the Department of
Education’s technology platforms concomitant with high expectations for student conduct
to build their local community’s commitment to the vision, mission, and core values of
respect, integrity, diligence, and compassion.
The community survey reveals strong support by the students, staff, and parents to explore
national first nation and international perspectives and how they contribute to global
citizenship. Future aspirations could explore how the school can understand the impact of
intercultural leadership through intercultural learning to understand, respect, and value
different cultures and diversity and further develop the curriculum outcomes for
intercultural learning and global citizenship.
As required by the Australian Curriculum, the Queensland Curriculum, as well as the
regulatory frameworks for both a state and national focus on Aboriginal and Torres Strait
Islander perspectives, it is compulsory to study a language in years 7-8. Multicultural
learning at BSHS embraces first language and first nations, and is supported by the modern
language offerings, the Indigenous Language programs, the IBDP, and the access to
modern language study choices via distance education.

Commendations

Recommendations

Domain C Standard 3 – The teaching and

Domain C Standard 3 (Major) - The

support teams for the extensive range of

leadership team continue to

curricular and co-curricular programs to

intentionally plan, review, and embed a

develop intercultural understanding and

cross-curriculum approach to

competencies.

international perspectives and
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intercultural competencies to further the
Domain C Standard 3 – The leadership

benefits of global citizenship.

team for developing the digital citizen
student code of conduct to guide the

Domain C Standard 3 (Major) - The

school community’s commitment to the

leadership team continue to promote

vision statement, Many Pathways ? No

the digital citizenship student code of

Limits, and four core values of respect,

conduct for the mindful and responsible

integrity, diligence, and compassion.

use of information technology and
communications.
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Domain C: (High/Upper School) The curriculum - C4 - Team Evaluation
The curriculum is sequenced in a way that promotes students’ access and progression, and is
thoroughly documented and articulated horizontally and vertically to enhance links and
continuity between different sections of the school.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
The curriculum is sequenced clearly in the documentation in a way that promotes all
students’ access to knowledge, understanding, skills, and progression. The curriculum
documentation, the precision in the playbooks for reading, writing, and numeracy as well as
well-being, and the teacher discussions and classroom observations all provide extensive
evidence of continued access. This access demonstrates the horizontal integration and the
vertical articulation for special needs and sequential development of intended learning
outcomes.
Heads of departments lead teaching staff to implement well-designed programs and
engaging unit plans. They oversee year level and subject coordinators to provide the
continuity both horizontally and vertically, as well as to meet mandated curriculum
requirements for all students’ learning needs in literacy and numeracy. Queensland
Department of Education’s platform, OneSchool, enables the blended learning model for
remote or emergency teaching. The evidence was apparent that there have been smoother
transitions this year to video-conferencing and virtual classroom teaching environments.
The curriculum mapping tasks and readily interpreted rubrics provide crosswalks for
general capabilities and cross-curriculum perspectives that enhance links and continuity of
curriculum provision across the year levels in the school. It is affirming to note that the
community survey indicates that nearly 100% of staff are in agreement that the systematic
review of the school’s curriculum ensures appropriate continuity and progression, and well
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over two-thirds of students are in agreement that what they learned in classes last year is
helping them this year.

Commendations

Recommendations

Domain C Standard 4 – The leadership

None at this time.

team for developing the precision focus
to reading, writing, and numeracy with
recommendations for sequencing
literacy, numeracy, and well-being to
improve outcomes for all students.
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Domain C: (High/Upper School) The curriculum - C5 - Team Evaluation
The curriculum is monitored, evaluated, reviewed, and developed on a systematic and planned
basis using student outcomes, student agency, and in response to changing external influences.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
The evidence from the strategic presentations, extensive handbook documentation, selfstudy committee meetings, and interviews with teachers and support staff suggest that the
curriculum reviews to refine intended student outcomes are relevant, thorough, and
appropriate. The curriculum reviews are sustainable, informed widely by systematic
monitoring of quantitative data analysis, as well as teacher evaluation and qualitative
criteria.
Student voice is valued in the administration and leadership teams’ consultative practices
for curriculum review, assessment and moderation, ongoing focus on annual improvement
plans, and future actions with timely recommendations for further development. There is
ample evidence from the documentary analysis, the survey responses, and informed
teacher and student discussions in the committee meetings that the school fosters and
enables exploration of new learning methods, appropriate progressions, timely
assessments, and teachers’ reflective practices on the student needs and student voice.
This exploration happens in faculty meetings at regular weekly intervals in the academic
year. Innovation in curriculum offering, systematic student profiling, a range of data
analyses, and qualitative evaluation of student performance enable the curriculum
leadership teams to ensure that the whole curriculum is meeting the changing student
learning needs, and thereby also, the community and societal needs.
The teaching team are mindful of developing and articulating their foci on student agency
whether students’ capacity for setting their own goals, reflecting upon their actions, or
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acting responsibly to effect worthwhile change. Student agency is translated mnemonically
in handbooks to the students through the value placed on student engagement, taking
responsibility, and through the school core values of compassion, diligence, integrity, and
respect. Apart from academic and vocational training successes, the evidence in the
constantly improving student daily attendance data is reflective of the general students’
active engagement at BSHS.

Commendations

Recommendations

Domain C Standard 5 – The leadership

Domain C Standard 5 - The leadership

and teaching teams for aligning strategic

team continue to develop student

planning with pedagogical and

agency in the pastoral care programs to

classroom practices in response to

encourage increased engagement of

changing student needs and community

younger students with the school’s

influences

values of global citizenship, student
leadership, and student well-being.

Domain C Standard 5 – The deans for
delivering pastoral and personal
development programs that engage
students in developing an understanding
of student agency.
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Domain C: (High/Upper School) The curriculum - C6 - Team Evaluation
The school offers a breadth of programmes and co-curricular activities to complement the
formal curriculum which foster high-quality learning, student well-being, and the development of
global citizenship.

Self Ratings

Evaluator Ratings

Exceeded

Exceeded

Evaluator Response
In addition to the values of high-quality learning, well-being, and developing global citizens,
the school's breadth of programs for the extracurricular and co-curricular activities foster
student values of lifelong learning and sustainability in the local community and
environment that are mapped against the school values to ensure authentic student
agency. Apart from the excellence programs such as dance, music, SportsEx, STEM,
Waldorf, and French immersion, and IBDP’s Creativity, Activity, Service (CAS), there are
significant programs ranging from the Duke of Edinburgh Award to local service learning,
which have clear impact on intercultural understanding in the local school community, and
the ethical understanding of inclusion, diversity, integrity, and empathy. Junior school
leaders were able to articulate confidently and convincingly their own personal approaches
and family appreciation of BSHS for its work on these five values, their sense of belonging,
and anticipation of their own involvement.
Whilst the community survey results indicate full staff support and the majority of parents
finding it suits their child’s interest, the student disagreement on this standard is not as
significant, as it is derived from the younger students in grades 7-9, rather than grades 10-12.
The younger students formed the majority of respondents to the survey. The intentionally
planned and credit-bearing programs such as the IBDP’s CAS, the Duke of Edinburgh award,
the voluntary Certificate II VET training courses on offer, as well as the clubs and other
mental health or peer support initiatives and global focuses in the overarching pastoral care
system are often directed at the more senior or age-appropriate participants.
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In addition to the current student forums via the pastoral house system on well-being,
feeling safe, and knowing the levels of school-based counselling or community support
available to students, a future focus for planned actions may be through this emerging
student agency to collect evidence, such as future skills for employability, changing
circumstances, and changing aspirations. The students’ own data collection and analysis
skills could evaluate the outcomes delivered by the most popular complementary
programs. Future evaluations could focus on meeting diversity or cultural differences in the
range of students’ needs, awareness of student leadership locally, nationally, and globally,
or their recently lived experiences with environmental sustainability and stewardship.

Commendations

Recommendations

Domain C Standard 6 - The leadership

None at this time.

team for mapping BSHS’s intentional
purpose of enacting its definition of
global citizenship through student
agency to celebrate diversity, serve the
community, protect the environment
and champion human rights.
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Domain C: (High/Upper School) The curriculum - Domain Summary Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
Committed to developing a clearly articulated vision of high-quality teaching and learning
to be used in both the strategic planning for school improvement and the guaranteed
curriculum planning for each age group, Benowa State High School provides a compelling
focus through its new teaching and learning policy that can be shared widely in the school
community.
The policy encourages teachers to create engaging and suitably challenging learning
activities for all students, as well as providing ready statements of what high-quality
learning will look and feel like in classrooms. Moreover, the alignment and commitment to
both high-quality teaching and learning is an important part of the updated mission
statement and the Annual Improvement Plan (AIP). The teaching and learning policy is
thorough and includes the BSHS Curriculum, Assessment and Reporting Plan, the Teaching
and Learning Policy, and the curriculum framework provided by ACARA, the QCAA, the
IBDP and Education Queensland’s P-12 CARF. The policy underpins the belief of the
leadership team, the teaching staff, and support staff that a fully documented curriculum
provides clear directions in many pathways, significant challenges and interests, as well as
differentiation for all enrolled students. The school fosters the well-being of all students and
ensures an ongoing focus on students’ learning support, personal development, and
independent learning by continuing to map and develop cultural diversity and inclusion,
global perspectives, attitudes, and values, all being part of the goal to develop intercultural
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competencies.
The school’s delivery of so many pathway opportunities and choices across all year levels is
well articulated and valued by the students, whether via the mainstream academic and
specialised excellence programs, the sheer wealth of the flexible vocational and training
pathways, the host of extension activities, or the highly valued student support and
transition, guidance, and counselling programs.
Curriculum frameworks, planning, and documentation of intended learning outcomes
provide extensive evidence of the school’s intention to foster the international purpose –
the international mindedness and intercultural learning to support the local and global
perspectives. These planning documents and unit plans develop higher order
understanding of cultural acceptance, cultural heritage, global citizenship, geopolitics, and
international research and knowledge production. The school has an ongoing task to
provide consistent approaches across the learning areas and co-curricular programs to
enable all students to better understand the impact of intercultural capabilities and global
citizenship. As the school curriculum guideline exploring international mindedness states,
the intention is to empower students to thinking globally through learning experiences that
include digital literacy, communications technologies and media, study of languages, and
cross-cultural connections through multilingual learning.
The evidence suggests that the curriculum review is informed by systematic monitoring of
quantitative and qualitative data to derive measures of student learning and well-being,
including student agency with appropriate analysis and scope for further development.
There is ample evidence from the documentary analysis and informed discussions in the
committee meetings that the school fosters and enables curriculum innovations and
exploration of new learning methods, appropriate progressions, timely assessments, and
teachers’ reflective practices in faculty meetings and at regular intervals in the academic
year. Curriculum innovation, systematic student profiling, a range of data analyses, and
qualitative evaluation of student performance enable the leadership and curriculum teams
to ensure that the whole curriculum meets changing student learning and community
needs.
The school‘s breadth of programs for the extracurricular and co-curricular activities foster

Page 76

student well-being, lifelong learning, and sustainability in the local community and
environment, as well as the values and student leadership and global citizenship. Programs
are focusing on intercultural understanding, inclusion, diversity, integrity, and empathy.
There is considerable evidence of a clear impact on intercultural understanding in the
school community. Junior school leaders were able to articulate confidently and
convincingly their own personal approaches and appreciation of BSHS for its work on these
five values, their sense of belonging, and anticipation of their own involvement.
Planned actions
The evaluation team agrees with the school’s planned action for the administration team to
ensure that the ongoing development, use, and review of the school’s International
Perspectives is a developing guideline that can be embedded across all faculties to foster
intercultural learning and global citizenship. It also recommends that the leadership team
continues to explore and embed a cross-curriculum approach to international mindedness
to further the benefits of global citizenship as well as developing student agency in
mainstream classes and in devising the pastoral care programs.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain D: (High/Upper School) Teaching and assessing for learning D1 - Team Evaluation
Teaching is closely aligned with the school’s definition of high-quality learning which enables all
students to be engaged and challenged, to gain access to the curriculum, and to have success in
their learning.

Self Ratings

Evaluator Ratings

Exceeded

Met

Evaluator Response
Conversations and classroom observations provided evidence that BSHS offers a range of
interactive teaching and learning opportunities that allow teachers to respond to individual
student learning needs. These are evident through curriculum documentation as well as
conversations with students. During classroom observations the evaluation team saw
student engagement in lessons and lesson objectives clearly written on the board. However,
the evaluation team noted the school needs to review instructional strategies to ensure an
optimal learning experience for all students. The school is recommended to use its newly
established definition of high-quality teaching and learning to further develop pedagogies
across the year levels and subject areas to ensure a consistent experience for students.
Conversations with parents and teachers traced a genuine sense of care and extended
support for students so that they were challenged to achieve their potential. These were
very evident in students' personal learning plans and some classroom practice. The
curriculum offers a wide range of deployed methodologies such as Direct Instructional (DI)
programs, 'eagle and wolf,' SIM, personalized learning plans, and the IB's Approaches to
Learning (ATL).
Technology is deployed and accessed across the school’s teaching and learning program;
however, there was some inconsistency in implementation. The school uses a variety of
software platforms such as Oneschool, Microsoft, Edmodo, word flyer, and cloud storage.
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The school has also put into place steps to safeguard the student community. These are
supported through platforms such as Stymie, a school subscribed firewall, and published
procedures safeguarding the community against cyber breaches and to provide avenues for
students to disclose areas of concern.
In conversation with teachers, through learning observations and in the CIS Community
Survey, the evaluation team noted that there were inconsistencies in the use of technology
to enhance learning as well as the process of inducting year 7s to the BSHS platforms.
Despite the school's rating indicated, the evidence suggests that the school is not yet
exceeding the team evaluation stage criteria.

Commendations

Recommendations

Domain D Standard 1 - The leadership

Domain D Standard 1 - The leadership

team for generating a teaching and

team use the school's new definition of

learning policy that provides teachers

high-quality teaching and learning to

with a wide range of learning

further develop pedagogies across the

opportunities and intervention strategies

year levels and subject areas to ensure a

to support and challenge students.

consistent experience for all students.
Domain D Standard 1 - The leadership
team develop a consistent set of
practices for the use of media resources
and technologies in the classroom, and
ways of measuring the impact of these
practices to ensure they are enhancing
student learning.
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Domain D: (High/Upper School) Teaching and assessing for learning D2 - Team Evaluation
There are effective policies and procedures in place to identify the varied needs and overall wellbeing of students, both at admission and while enrolled, to ensure that all students may benefit
from the school’s programmes.

Self Ratings

Evaluator Ratings

Exceeded

Exceeded

Evaluator Response
BSHS has established documented policies and procedures related to student admissions.
Furthermore, documented procedures and school policies suggest that BSHS offers
extensive learning opportunities to students including varied pathways to meet the unique
needs of students. Programs of excellence, recognised academic national and international
programs, vocational courses, and internships are helping students to achieve their full
academic potential. The inclusive approach portrays the school’s vision of Many Pathways No Limits as an area of strength for the wider school community.
The school’s introduction of the IB Diploma Program (IBDP) at BSHS has enabled additional
opportunities for students opting for international pathways. The progression of IBDP
students is monitored extensively by the head of international programs in consultation
with IBDP teachers. Furthermore, conversations with parents suggest that the introduction
of IBDP at BSHS complements the demographics of the school and supports the
embedding of global citizenship.
Evidence demonstrates that BSHS offers a range of strategies to support individual student
learning needs. Established tracking procedures such as learner profiles, diagnostic tools
such as NAPLAN, ‘Band Scaling’, have provided vital student information related to English
language development and other relevant academic information. Documented evidence
and conversations showed that the school has established a range of pedagogical
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strategies such as the Direct Instruction (DI) program and study centre referrals, aiding
students to develop and maximise their full potential, and enhancing learning strategies
based on the DoE mandated pedagogical framework known as New Art and Science of
Teaching (NASOT). The school has demonstrated over time the ability to adapt the
intervention programs they run in response to the changing demographics of students.

Commendations

Recommendations

Domain D Standard 2 - The

None at this time.

administration and student support
services teams for introducing new
intervention programs, such as direct
instruction, and additional learning
programs (such as the IB Diploma) in
response to emerging student needs
and shifting demographics.
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Domain D: (High/Upper School) Teaching and assessing for learning D3 - Team Evaluation
Teaching draws on a range of appropriate cultural and authentic contexts to provide meaning
and purpose for students in their development as global citizens and intercultural learners.

Self Ratings

Evaluator Ratings

Met

Not Met/Partially Met

Evaluator Response
BSHS has established external links for providing a range of intercultural opportunities.
These are demonstrated in unit plans, overseas exchange programs, the French immersion
program, and opportunities to work with sister schools in countries such as Japan and Italy.
Although impacted by COVID-19, in a normal year all of these opportunities allow BSHS to
further enhance global citizenship. In addition, there is a broad range of extracurricular and
curriculum enrichment opportunities on offer for students. These include extensive
leadership training and mentoring programs, the IB Diploma, and Multicultural Day.
International perspectives, a cross-disciplinary focus in the Queensland curriculum, was also
evident in some classrooms.
Established links at Benowa with community-based organisations enable students to put
the school's values into action as well as its definition of global citizenship. The
commitment to acknowledging, respecting, and celebrating diversity is demonstrated
through the school's participation in ROSIES, the 'you can sit with me' program and the
opportunities for student agency through the student forum. Moreover, the school’s house
system is built on principles of thinking globally and acting locally and serving the
community which are two additional elements of the BSHS's definition of global citizenship.
The International Baccalaureate’s (IB) creativity activity service (CAS) program has aided the
leadership team in promoting global citizenship and intercultural learning. However, this is
limited to the small number of students who undertake the IB Diploma. Although in its
infancy, the school has a global citizenship matrix that could support tracking the impact, in
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terms of student learning, of the school's definition of global citizenship.
The school's definition of global citizenship is new and at the time of the evaluation visit,
students and teachers were unable to articulate a shared vision of global citizenship and
what it looked like in practice. It was clear in meetings during the evaluation visit, and
acknowledged by the administration team, that Benowa should now focus on embedding
global citizenship in teaching and learning.
Despite the school rating indicated, the evidence suggests that the school does not yet
meet the team evaluation stage criteria and should address the recommendations.

Commendations

Recommendations

None at this time.

Domain D Standard 3 - The leadership
team embed the school's contextual
definition of global citizenship within
pedagogical practices and identify ways
to measure the effectiveness of its
implementation so as to ensure all
students have the same opportunity to
develop as global citizens.
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Domain D: (High/Upper School) Teaching and assessing for learning D4 - Team Evaluation
Students having difficulty accessing the curriculum are supported by suitably qualified personnel
who use inclusive practices, removing barriers to learning. Students who are able to work well
beyond the requirements of the curriculum are challenged as part of a continual process of
enhancing learning for all.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
In conversation with academic teams, documented curriculum plans, and in accordance to
the Disability Discrimination Act 1992 (DDA) and the Disability Standards in Education (DSE),
it is evident that BSHS provides a range of professional development (PD) opportunities.
This includes access to varied community partnerships to support teachers in helping
students access the school curriculum and meet individual student learning needs. The
school is highly responsive to the changing needs of students and provides professional
learning in line with these evolving needs (for example, direct instruction was introduced in
response to data about student reading and writing levels and to provide additional
intervention for struggling students). Teachers are given the opportunity to undertake
professional learning in direct instruction and to observe direct instruction teachers in
action. During the evaluation visit, teachers articulated a desire to learn more from the
highly skilled student support team in the school. Unfortunately, constraints on time during
professional learning days (as a result of government mandates) mean that voluntary
professional development is run before or after school. As a result, it is more challenging for
teachers to access in-house PD led by their own support services team.
Mandated Department of Education (DoE) professional learning at the start of each
academic year ensures that teachers are up-to-date with safeguarding training and the
essential elements of the Queensland curriculum. The school has implemented the DoE's
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recommended pedagogical framework known as NASOT (New Art and Science of
Teaching). In response to student learning needs, teachers use the Individual Curriculum
Plan (ICP) and Personal Learning Plan (PLP) developed by the support services team for
individual students. The aim of these is to ensure equity of access to the curriculum for
struggling students and to support their deeper engagement with the educational
programs. Strategies like direct instruction (DI) have provided extended differentiation and
improved the performance of students on standardised tests for literacy.
The school's literacy and numeracy programs are known and used by teachers and support
a consistent approach to literacy in particular. Students were able to name "eagle and wolf"
and clearly use this tool (along with Collins Notetaking) across subjects to scaffold their
writing.
Teachers at Benowa are also given the opportunity to undertake training in IB Diploma
subjects and the IBDP core, which further develops their pedagogy skills so that they can
meet the needs and challenge all students within and beyond the IBDP.
It was clearly evident that the school has established external community partnerships
enabling a range of opportunities for student engagement. The school’s established
community partnerships such as Headspace, Wesley Mission, Act for Kids, Chase the Sun,
Ohana for YOUTH mentoring program, Youth Outreach Drug and Alcohol (YODA),
Reconnect – Mission Australia, New Access and AMAYDA are expansive and support
students’ behavioural and emotional needs. The evaluation team further notes that the
access department ensures students with disabilities are given access to the appropriate
curriculum opportunities and ensures they are supported in planning for life beyond school.
During the evaluation visit, students who are undertaking the certificate in early childhood
education discussed how, before COVID-19, they would have worked at the local childcare
as part of their course.
In conversations with students, staff, and parents, it was evident that the school’s
established and varied community partnerships, close monitoring of students and
comprehensive intervention programs, and the school's pro-active approach to student
well-being, demonstrate the school's ethos in action. Likewise, despite limitations in terms
of time, the school administration team demonstrated a deep commitment to helping staff
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develop their capacity to meet the needs of students.

Commendations

Recommendations

Domain D Standard 4 - The

Domain D Standard 4 - The

administration and leadership teams for

administration team identify ways to

building strong community partnerships

increase the range of professional

to ensure the needs of all students are

learning teachers can access to ensure

met and to enable the development of

they are able to support the diverse

personalised learning pathways for

needs of the student body.

struggling students and students with
disabilities.
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Domain D: (High/Upper School) Teaching and assessing for learning D5 - Team Evaluation
Students who require support in the language(s) of instruction are taught by suitably qualified
personnel to ensure they gain access to the curriculum and make appropriate progress.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
Evidence demonstrates that the Benowa State High School (BSHS) leadership team has
considered the professional development needs of staff in enabling students who require
support in the language of instruction to access the curriculum. This is evident through the
identification of professional development and training opportunities since the CIS
Community Survey, which identified 30% of staff disagreeing with the idea that the school
helps teachers to learn strategies to accommodate students who need English support.
This is an area that the school will benefit from keeping in view in future to ensure that all
teachers feel confident in working with English as an additional language or dialect (EAL/D)
learners across the curriculum. The school’s wider approaches to literacy development,
including direct instruction and the wolf and eagle model, further enhance the quality of
teaching and learning for all students, including those who require support in English.
Evidence suggests that the BSHS curriculum is accessible by the school-wide community.
Furthermore, the leadership team has articulated procedures that address students’
language development needs. Additionally, the leadership team has built a comprehensive
range of methods in collaboration with EAL/D teachers that articulate the language
development process within the school offering optimal experience for its students. These
are evident through the deployment of trained EAL specialists supporting students’
language learning needs through a wide range of teaching methods and materials in the
junior secondary. However, students in senior school get acquainted with EAL as a generic
QCAA course.
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Moreover, methods such as the referral procedure show that the leadership team partners
with parents to address individual student learning needs. Following conversations with
teachers, the evaluation team concurs that the BSHS support services team team provides
a comprehensive set of arrangements for students requiring further intervention with
language skills. The provided arrangements are evident in the Intervention Booklet.
Published policies and procedures reflect further the school’s Direct Instruction (DI)
program with a range of differentiated instructional approaches that enhance each
individual student's language learning needs. The evidence demonstrates that teachers
involved with the school’s DI program are qualified and adequately trained to meet
individual language learning needs. This is evident through conversations with teachers and
in the school’s annual development plan which identifies mandated professional
development opportunities considered as inclusive and evidence-based to support
individual student learning needs. Based on classroom observations and video evidence
submitted, the school could go further in integrating digital technology to support EAL/D
students in their learning across the curriculum.
In the community survey, and through conversations with teachers during the evaluation
visit, it was apparent that staff are seeking further training to ensure they have the
capabilities to support English language learners in their classrooms.

Commendations

Recommendations

Domain D Standard 5 - The student

Domain D Standard 5 - The leadership

support services team for providing

team explore ways to provide further

robust programs, assessment, and

professional development for staff in

referral mechanisms, and cross-

supporting EAL/D students across the

curricular strategies, to meet the

curriculum, ensuring these students are

individual learning needs of students

able to make excellent progress in

who require support with English.

learning.
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Domain D: (High/Upper School) Teaching and assessing for learning D6 - Team Evaluation
A range of appropriate resources, media, and technologies are used meaningfully to enrich the
quality of student learning and support the development of skills and aptitudes for their current
and future lives.

Self Ratings

Evaluator Ratings

Not Met/Partially Met

Not Met/Partially Met

Evaluator Response
Benowa State High School (BSHS) has measures in place to assist different stakeholders in
comprehending their roles and responsibilities in using digital technologies. The published
roles and responsibilities have been outlined in the school's Digital Citizen Student Code of
Conduct. Moreover, BSHS has further published a set of procedures for its students through
the school’s Bring Your Own Device (BYOD) policy, which further elaborates on the purpose
of technology skills at BSHS. Conversations with IT staff, teachers, and students confirm
that the school has in place a robust IT support system. Safeguarding measures such as the
school's firewall and Stymie reporting platform have proven to be evidence-based
technological support systems that offer an optimal student experience.
Conversations with students and teachers suggest that pedagogical activities such as
Mathspace in the junior school, and STEM initiatives such as Lego, coding, and website
development activities in the senior school, demonstrate the school's commitment to
developing students’ skills in using technology. In addition, the school has, over time,
acquired various software tools such as Microsoft Office, Word Flyer, Learning Place,
Edmodo, OneSchool, and SharePoint. These tools enable the school to utilise technologies
in aspects of its programs and reflect further on ways to enhance BSHS’ quality of teaching
and learning. However, it was noted during the evaluation visit that prior to COVID-19 there
was no online learning space for students. COVID-19 accelerated the implementation of
this, but there are inconsistencies in practice across staff. Classroom observations and video
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evidence submitted suggests that integration of these tools in the classroom is
inconsistent, and reflections with teachers indicated a sense that staff are at varying levels
of confidence and knowledge in utilising media, resources, and technologies effectively in
the classroom. The student survey was also reflective of a need for a more consistent
approach to integrating technology in student learning, with 34% of students disagreeing
with the notion that the school is helping them to improve their IT skills.
To support greater consistency, the Domain D committee has identified the need to take a
more rigorous approach to understanding the effectiveness of its technology integration.
The school would further benefit from taking a more strategic approach to resourcing and
supporting technology platforms across the curriculum, so that all teachers are aware of
the core technologies that should support learning outcomes for every student.
Enhancements of the student induction process to support students in utilising the digital
platforms and tools in use at BSHS would also be a way of building the consistency and
effectiveness of technology use for students.

Commendations

Recommendations

None at this time.

Domain D Standard 6 - The
administration and leadership teams
develop a strategic approach to
integrating media, resources, and
technologies effectively and consistently
across the curriculum so that all
students are supported in the
development of skills and aptitudes for
their current and future lives.
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Domain D: (High/Upper School) Teaching and assessing for learning D7 - Team Evaluation
Assessment includes a variety of methods, caters for the various learning needs of students, and
is based on clear criteria. Assessment is monitored, evaluated, and used by teachers to improve
learning outcomes and pedagogical methods.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
BSHS has a comprehensive set of policies and procedures that are accessible to its learning
community. The accessibility offers a range of teaching and learning methods and provides
enhanced opportunities to review the school programs designed to address students’
individual learning needs. The BSHS Assessment Policy articulates a prescribed set of
guidelines in alignment with the school’s guiding statements and the relevant authorities
such as ACARA, QCAA, and the IBO.
In conversation with teachers and through community surveys, the evaluation team was
able to see that BSHS has an established set of comprehensive assessment procedures that
inform the quality of teaching and learning. Documented assessment procedures provide a
range of opportunities for students to demonstrate their understanding of their current
learning. Teachers are supported with differentiating curriculum instructions to identify and
optimise the student learning experience. Moreover, conversations with the leadership team
suggest that strategies like team teaching, project-based learning initiatives, and scheduled
professional development opportunities have enhanced and provided support and
extended student learning aptitudes. Furthermore, the utilisation of assessment tools such
as task-specific criteria, marking guides, NAPLAN, and PAT have shown BSHS has
established a school-wide understanding of students’ individual needs which is helping to
improve overall academic performance. Enough evidence is provided to the evaluation
team to agree that the school’s definition of teaching and learning mirrors the school’s
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established procedures to analyse and reflect on student data. In conversation with domain
committees, it is evident that BSHS has identified a course of action to develop a schoolwide approach that enables students to comprehend their academic performance through
an agreed and structured collaborative feedback procedure.
The evaluation team confirmed that BSHS established procedures to provide access to
school programs catering to students of different abilities. The demonstrated arrangements
are established in accordance with the Disability Discrimination Act and the Disability
Standards for Education to provide optimal learning provision for students who require
special education arrangements. It is evident that BSHS made accessible provisions through
the design of Access Arrangement and Reasonable Adjustments (AARA) for senior students
who have special education arrangements. The established arrangements include ageappropriate curriculum documentation known as individual curriculum plans.

Commendations

Recommendations

Domain D Standard 7 - The leadership

None at this time.

team for articulating a school-wide
approach to educational arrangements
and procedures for students so that
learning remains continuous and
progressive.
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Domain D: (High/Upper School) Teaching and assessing for learning D8 - Team Evaluation
A range of student achievement data is collected and available to students, their parents, and
other stakeholders. Data is used systematically, across the school to track and evaluate student
progress and inform improvement in teaching and learning.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
Benowa State High School (BSHS) has established a comprehensive set of reporting
procedures to enhance the quality of teaching and learning. The enhancement is reflected
through the school's annual data plan. The school's annual data plan enables BSHS to
identify opportunities to review curriculum delivery and utilise pedagogical practices that
support student achievement. In conversation with the administration and leadership
teams, it was evident that the prescribed standards, curriculum, and assessment framework
from the Department of Education (DoE) have allowed BSHS to establish opportunities to
communicate student achievement to parents and carers. In consultation with the broader
school community, BSHS has established a range of opportunities to reflect on pedagogical
practices and periodically review prescribed policies of DoE.
The evaluation team was able to see that students' learning needs comply with established
procedures of tracking, reporting, and reflecting on student achievement. It is evident that
platforms such as OneSchool, Accelerus, Track-Ed, and Managebac are utilised to articulate
the achievement of the stipulated requirements of QCE, and the IBO. Diagnostic tools such
as PAT and NAPLAN have enabled BSHS to address individual student learning needs and
further enhance the school's curriculum review process and school-wide reflection on
pedagogical practices.
It was evident that in alignment with the school's definition of teaching and learning, and in
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consultation with the broader school community, BSHS has established procedures to
enable communication between school, parents, and carers on student's academic
progress. Through the community surveys it was evident that a range of opportunities are
provided to teaching faculty to reflect on school-wide pedagogical practices in light of
student achievement data.

Commendations

Recommendations

None at this time.

None at this time.
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Domain D: (High/Upper School) Teaching and assessing for learning Domain Summary - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
Benowa State High School (BSHS) describes itself as a reflective community. It was evident
during the evaluation visit and through the documentation that data about student
achievement is used to support students and is the focus on a precision-approach to
supporting literacy and numeracy development across the curriculum. Furthermore, with
regards to curriculum enhancement, it is evident that BSHS implements the mandated
curriculum framework across grade levels, while also providing programs of excellence
throughout the school and bespoke intervention programs such as direct instruction. To
enhance the optimisation of the student learning experience, BSHS bases its pedagogical
practices around the recommended framework from the Department of Education (DoE)
known as NASOT (New Art and Science of Teaching). The NASOT framework articulates a
common language for pedagogical priorities and, if used in conjunction with the school’s
defined high-quality teaching and learning in the future, will provide a robust means of
responding to the diverse needs of all students across all subjects and classrooms.
The excellence programs and varied community initiatives have further aided students in
comprehending critical skills such as self-management and compassion.
BSHS has a comprehensive set of technology software subscriptions, but teachers use
them inconsistently and it was not clear at the time of the evaluation how students were
developing the competencies, across the curriculum, to be effective digital citizens.
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Amongst the software, it is evident that Microsoft suites are used in the daily teaching and
learning process. Additionally, platforms such as TrackEd are used as a referral point for
student feedback. The evaluation team notes that OneSchool is the software that teachers
are required to use.
It was evident that the school has an established IT department that responds to the IT
needs of the community.
Planned actions
The school's planned actions are appropriate and they have been effectively prioritised.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain E: Well-being - E1 - Team Evaluation
The school environment is characterised by openness, fairness, trust, and mutual respect to
support student learning related to well-being. The school listens to students’ views and
develops their agency, compassion, environmental stewardship, and leadership capabilities.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
The school culture is welcoming and characterised by openness, fairness, and mutual
respect. The school is an inclusive environment and has confidential channels, such as the
online reporting platform through which students can give feedback to the school
regarding their well-being. Students can also influence school-wide policy and process
through the student forum. Service learning, environmental stewardship, and community
partnerships are in place for developing student voice, compassion, and leadership
capabilities.
The vertical pastoral care system, student forums, and merit programs celebrate success.
Senior students’ leadership core values have all provided junior students with an array of
opportunities to become part of their house councils and have an active voice within the
school. The weekly pastoral sessions across all year levels align with the school’s core
values of diligence, integrity, compassion, and respect. The weekly assemblies also
emphasise the school’s core values as well as providing all students with opportunities to
showcase personal and social capabilities, achievements, and talents.
The vertical pastoral system was introduced to improve transition, connect with families,
and provide leadership opportunities for students. The system is divided into eight houses
and consists of students from year 7 through to year 12. A home room teacher transitions
with the students as they move through the school, building meaningful relationships with
students and families over time.
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It was evident through student meetings and conversations with teachers that behaviour
and respect for one another is consistent with the school guiding statements. The TIP
(Inter-Year Program) sees year 12 students support the year 7 students on entry to the
school. A recent development for student voice now provides an opportunity for senior
students to be involved with heads of house meetings. As a result, house captains, school
captains and vice captains identified that year 7 students needed an opportunity to meet
new friends, so a student-led break time buddies program was set up and has been well
attended.
The CIS Community Survey indicates parents and staff agree that Benowa State High
School (BSHS) offers a supportive environment, and conversations with students clarified
that well-being is a foundation for high-quality learning. As an essential element of the
school’s high-quality learning and well-being framework, conversations with parents,
teachers and students strongly indicate that relationships are positive. One student cited
“teachers are so supportive, and they just want you to do better.”
Despite evidence in the community survey of 37% of the year 7–9 students indicating they
disagree that they can share their opinions on matters concerning their learning and wellbeing, there are clear strategies for this in place used by many students. Stymie is the
anonymous platform used by students to raise personal concerns or issues, or report
concerns of others to teachers. From conversations with students, and evidence provided it
was clear that students are confident in the response and actions taken by the student
services support team. The successes of the peer support program and TIP result in student
leaders working together with the heads of house to increasingly support younger students.
The year 12 students take opportunities through TIP to develop student leadership whilst
fostering a strong student voice, friendships, and the sense of belonging.
Student agency is evident but mainly in regard to the senior students. Senior students are
confident in taking ownership over meaningful projects to drive their own initiatives. For
example, through geography lessons and learning about the detrimental effects of
pollution, students recognised the need to raise awareness about reducing litter in the
cafeteria. The junior secondary students are often influenced by the senior students who
lead by example, though it would be beneficial to further develop student agency in the
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junior secondary.
The school provides a two-day leadership training course for students at the end of the
school year. This helps them develop the knowledge and skills to become more effective
leaders and mentors. Students shared in conversation one example of how the training had
developed their compassion and communication skills, meeting the school’s guiding
statements and providing them with the confidence to support students with access needs
through break time activities.

Commendations

Recommendations

Domain E Standard 1 – The heads of

Domain E Standard 1 - The deputy heads

house, heads of social justice, and

and deans of students set up a process

guidance counsellors for their dedication

to review student voice in the lower

to providing a high-level care and

secondary years to further develop

respect, which supports learning and

opportunities for student agency.

well-being for all students.
Domain E Standard 1 – The student
service support team for actively
promoting a culturally inclusive
environment to increase students’ trust,
respect, and voice.
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Domain E: Well-being - E2 - Team Evaluation
The school has clearly documented and effectively implemented policies and procedures
relating to child safeguarding to protect and promote the well-being of all enrolled students.
These policies set out how the school addresses the following issues: safer recruitment; staff
conduct; student behaviour; reporting, managing and recording child safeguarding concerns and
allegations of abuse; roles and responsibilities of staff, leaders and governors to manage and
oversee safeguarding; staff training, student education and parental engagement; peer-on-peer
harassment and abuse (including but not limited to bullying and sexual harassment); online
safety; and security and health and safety. These exceed, where necessary, local regulatory
requirements.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
The comprehensive evidence suggests BSHS is highly committed to safeguarding to
protect and promote students' well-being. The school complies with the DoE, the Education
(General Provisions) Act 2006 and the Child Protection Act 1999 (QLD). Policies such as
privacy, data protection, disciplinary action, and child safety are part of regulatory
framework of Education Queensland and the state government.
The school is guided by the Australian Student Wellbeing Framework and National
Principles for Child Safety for monitoring evaluation of procedures. There is a mandatory
reporting process on OnePlatform for child safeguarding and child protection disclosure.
From conversations during the visit it was confirmed that all practices and policies are
embedded with a priority to protect and promote the well-being of all enrolled students.
Evidence provided shows a clear procedure for reporting safeguarding or well-being
concerns and allegations of abuse.
It was evident from the community survey and the staff attendance registers that all staff
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agree or strongly agree there is comprehensive training, guidance, and support on an
annual basis for child safeguarding. The community survey demonstrates that 90.2% of
parents also were in agreement and that they have confidence in the school’s ability to
keep their child safe at school.
As recommended in the preparatory report the student support services team have created
an internal referral flowchart, and in conjunction with the DoE, that clearly identifies the
reporting structure for student concerns. This includes who to raise a referral to for a
friendship issue, and to whom to raise a referral for a child protection concern.
Conversations during the visit demonstrate that teachers are aware of their role, and
training has supported their understanding of how to identify well-being and safeguarding
concerns.
The evidence suggests that the school works in partnership with a wide range of external
agencies to provide well-being support. For example, students identified as a complex case
have the opportunity to engage with programs such as the Youth Outreach Drug and
Alcohol (YODA) agency, Assisting Students and Parents (ASAP), or NewAccess.
The Digital Citizen Code of Conduct, Student Code of Conduct, and the Student Learning
and Well-being Framework provide clear student behaviour expectations in line with the
school’s guiding statements. Student and teacher meetings and conversations during the
evaluation visit demonstrated the values of respect, diligence, integrity, and compassion in
action through strategies to keep all students safe and secure.
From the community survey, 25% of students disagreed about feeling safe at school and
disagreed that harmful or bullying behaviours were not tolerated. Conversations with the
steering committee and with the Domain E committee indicated that swift action was taken
in collaboration with the student forum to identify specific groups of students who felt this
way. A student-led diversity policy was developed with the support of the heads of social
justice. This policy is in line with the school’s guiding statements and was inclusive of all
student groups, most especially LGBTQ+ students who were now specifically included in
this school-wide policy. Although, introduced to all stakeholders two months ago,
conversations with students and staff indicate that students feel heard by the teachers and
that their community is more inclusive as a result of this work. Staff indicated the need to
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revisit the initial survey question to review the impact of the policy once it is fully
implemented.

Commendations
Domain E Standard 2 (Major) – The

Recommendations
None at this time.

administration team for the focus on
annual training, continuous guidance
and support regarding student health
and safety which promotes confidence
within the school community regarding
students’ well-being and safety.
Domain E Standard 2 (Major) – The
heads of social justice for their proactive response regarding the concerns
over student safety identified in the
community survey and for including the
student forum in the process of
developing a diversity policy which
increased student agency and sense of
belonging.
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Domain E: Well-being - E3 - Team Evaluation
The school ensures the physical and mental health and overall well-being of all enrolled
students.

Self Ratings
Met

Evaluator Ratings
Met

Evaluator Response
The student services team are highly dedicated to the well-being of their students at BSHS.
The school has recently undergone a comprehensive pastoral review process. The annual
pastoral care survey was conducted prior to the CIS Community Survey and together
provided essential information for the heads of house to continue improving the well-being
provision. The student state-wide survey compiled by the Department of Education (DoE)
also provided feedback. As a result, the student support services team responded with a
comprehensive pastoral care review to identify how to improve the well-being provision,
and consider the tracking and monitoring procedures of students’ well-being. Conversations
with the Domain E committee and evidence shared, outlined the planned of action of
contextualising the DoE Student and Well-being Framework at BSHS.
The review sets out clear actions and direction for the student support services team aimed
at improving the overall well-being of the students, and reflects the survey feedback as well
as the school’s strategic plan. Conversations throughout the evaluation visit with staff
demonstrated that the pastoral and well-being processes were continually “growing and
refining” to adapt to the changing needs of students and families. For example, this year the
heads of house are currently focusing on tracking well-being for the junior students.
The student services team are fully aware of the impact on the well-being of their students
and families following the pandemic. As a result, the school has increased the support on
offer. A new guidance counsellor is now part of the team, extending the community’s
professional healthcare provision. Several external organisations support the guidance
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counsellors, working in collaboration with the student and family. An example provided in
the conversation with the Domain E committee referred to YODA, the Youth Outreach
Drugs and Alcohol agency, where a student found to be vaping would be referred with the
parent's support. The school now has access to a psychologist and this is providing an
additional level of support required at this time. During the evaluation visit, the school was
granted a doctor one-day a week that is funded through the DoE.
The health and well-being program is sequential. Long-term plans demonstrate structure
and appropriate topics from road safety awareness, to mindfulness, personal safety, and
physical activity. In the community survey, almost 35% of students disagree that they learn
to be healthy. Teachers delivering the Personal Development Program (PDP) are supported
by the heads of house with planning for the term ahead. The PDP is recognised to be in an
embedding stage and there was evidence of a lack of consistency with high-quality learning
experiences. The heads of house have raised this as an area of development for the school.
Student records are kept securely on the student services support team database. There
are several methods to make a referral; Stymie is used anonymously and provides the
ability to identify trends and track cohorts and individuals. From the evidence and
conversations during the evaluation visit, referrals can be made by a student, peer, parent,
or teacher. Referrals include lower-level concerns such as peer conflict or attendance
issues, and Bluey referrals are a higher level of concern (such as grief, loss, or self-harm).
Students deemed as vulnerable are tracked and personalised interventions are put in place
for support.
Restorative practices are confidently and consistently used where a student has not
followed behaviour expectations. It was clear that restorative practices used the school’s
values of compassion, diligence, respect, and integrity to support a student in a re-entry
meeting.

Commendations

Recommendations

Domain E Standard 3 (Major) – The

Domain E Standard 3 - The student

administration team for expanding the

support services team to review the

Page 104

student services support structure

provision of the PDP and to consider the

through the inclusion of additional

school’s vision of the learning and well-

psychologists, guidance counsellors and

being framework to support a more

a general practioner to enhance student

consistent approach to delivery.

well-being interventions.
Domain E Standard 3 – The student
support services team for leading a
pastoral review which highlighted areas
of improvement in monitoring and
procedures for student well-being.
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Domain E: Well-being - E4 - Team Evaluation
The health, safety, and security of students and staff conducting activities outside the school are
supported through clearly documented and effectively implemented policy and procedures,
including risk assessment and mitigation.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
The school is committed to the health, safety, and well-being of all stakeholders and works
in collaboration with the Department of Education (DoE). Staff training takes place annually
as evidenced through staff registers, and the CARA presentation slides, with the intention of
supporting staff knowledge, skill, and confidence for leading trips or activities outside of
school premises. There are also supplementary documents, CARA guidelines and
templates, with a CARA planner to identify the appropriate risk level for teachers to
complete for activities deemed as a risk on the premises.
The school follows the DoE’s Student Protection Procedures. There are clear and
comprehensive flowcharts and risk assessments for lead staff to minimise and manage risks
in the school curriculum. In the event of an incident the school has a mandatory obligation
to make a report via a MyHR WHS Incident Data Collection form stored on the DoE
Workplace Health and Safety database. It was evident from conversations with teachers
that trip policy and guidelines are shared with staff, and the community survey indicates
that 100% of teachers agree or strongly agree that that trip procedures are in place for
trips. The community survey demonstrates that parents have confidence in the school’s
ability to keep their child safe on a school trip.
Through conversations with the Domain E and school’s support services teams, it was
evident that the CARA and the student protection procedure documents are shared with
community and industry partnerships to ensure consistency of processes and procedures.

Page 106

Commendations
None at this time.

Recommendations
None at this time.
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Domain E: Well-being - E5 - Team Evaluation
The school provides active support for students and families as they transition in and out of the
school, as well as between divisions within the school, through appropriate information,
programmes, counselling, and advice, drawing upon local agencies and external expertise when
needed.

Self Ratings
Exceeded

Evaluator Ratings
Met

Evaluator Response
Despite the school rating indicated, the evidence suggests that the school does not yet
exceed the team evaluation criteria stage at criteria and should address the
recommendation.
The school has a clear process for supporting the transition of students from the feeder
schools into year 7. Transition starts early and students have an opportunity to experience
some of the Many Pathways - No Limits opportunities offered at BSHS prior to joining the
school. Parent information evenings are hosted in the build-up to transition offering
opportunities to learn more about BSHS. The video evidence included the previous parent
information session which was moved online due to the pandemic.
Prior to the new cohort arriving the deputy head, deans of students, guidance officers, head
of special education services, and the support teacher literacy and numeracy visit the key
feeder schools. Visits identify students with EAL/D and/or well-being needs to ensure
information and positive strategies can be shared with teachers prior to the school year
starting. However, the school needs to consider additional support for the families with
different language and cultural backgrounds to further support the transitional work
already in place.
For all new students entering year 7, TIP year 12 leaders run activities and provide
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supportive break and lunchtime clubs. A barbecue event is hosted by the student support
services team, building meaningful relationships in line with the learning and well-being
policy. A parent in the Domain E committee meeting commented on the “incredibly
supportive teachers” and how much they had appreciated the positive phone calls home to
check-in when her child had started BSHS. Another parent whose child had transitioned
midway through year 8 described the process as “seamless” and knew immediately, from
the clear communication who to reach out to.
In the Domain E committee meeting guidance counsellors shared that they liaise closely
with the international department to EAL/D students. The guidance counsellors provide
bespoke support options for international students and on arrival to the school the
students are provided with a student buddy to assist with language or cultural barriers.
Students are also introduced to one of the widely-known support groups such as TIP or the
buddy club.
Transition into year 11 and 12 is supported through several opportunities for students from
the beginning of year 10. Students experience year 10 lessons and further PDP lessons are
offered to answer questions and support the student’s pathway planning. Students also
stated that it was possible to move a pathway if they needed to. Students feel supported
and encouraged to make informed decisions with parental involvement. Conversations with
students during the evaluation visit indicated the careers week, parent information
evenings, and the personal meetings with a deputy principal, guidance counsellor, head of
senior school, or the head of international studies were helpful in making decisions about
the most appropriate pathway to take for year 11 and 12.

Commendations

Recommendations

Domain E Standard 5 – The student

Domain E Standard 5 – The deans of

leaders for providing a variety of

students and the head of special

welcoming and supportive activities for

education services review the transition

new students, helping them to feel

experience for non-English speaking

comfortable and cared for in their new

students and families to further support

environment and thereby putting the

a smoother and informative transition
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school values into action.

process.
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Domain E: Well-being - E6 - Team Evaluation
The school supports students’ current and future development and achievement by providing
guidance and counselling about continuing education, as well as age-appropriate careers
education.

Self Ratings

Evaluator Ratings

Met

Met

Evaluator Response
The school provides a range of support, guidance and careers education for students.
Partnerships with Griffith University and Southern Cross University, together with external
providers for future career development, support choices for students.
Although the community survey indicates that the vast majority of teachers agree that the
school provides guidance and counselling to support the students current and future
development, the student survey indicated that a portion of the senior students disagreed
that university and guidance counselling was effective. From several conversations with
students across the upper secondary, in committee meetings and in classroom visits, there
is sufficient evidence to indicate that students are well-prepared, feel confident and
supported with life beyond school through the careers counselling and guidance program.
Careers education begins towards the end of year 9 through the PDP. This is planned by the
guidance counsellors and the industry liaison. Students shared in conversations with the
evaluation team that they were confident and had a sound level of understanding of the
various pathways on offer.
Within the student support services team, two experienced guidance counsellors provide
personal and bespoke support for students transitioning to education providers or work
beyond year 12. As part of the PDP curriculum, the careers provision should continue to be
reviewed and refined to adapt to the changing needs of students' futures.
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The access department assist students with decisions about the pathways on offer and the
additional support through external agencies. A case manager is allocated to the family to
enable a tailored approach to transition from year 10 and a “slow-release” from school is
part of the process to support with the potential anxiety of the transition. A transitional plan
supports the educational, vocational and living goals in collaboration with Disability
Employment Support Services and disability service providers.

Commendations

Recommendations

Domain E Standard 6 – The guidance

None at this time.

officers and the industry liaison officer,
for implementing the individualised
approach to supporting and monitoring
year 11 and 12 students through their
decision-making process.
Domain E Standard 6 – The access
department for the creation of highquality transitional plans to support
students with additional needs in
entering the next stage of education or
workplace with confidence.

Page 112

Domain E: Well-being - Domain Summary - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
The school community shares the values of respect, diligence, integrity, and compassion. It
is clear that there are positive relationships, a supportive environment, and a wide variety of
opportunities which are conducive to student well-being and learning at BSHS. The positive
and engaging conversations with a range of students from across age groups, pathways,
cultural backgrounds, and abilities demonstrated their appreciation of teacher support as
well as the care and dedication shown with regard to their well-being and future
progression.
The passion and commitment towards students and their well-being was infectious and
evident through the conversations and meetings with teachers. There is a clear sense of
purpose and teamwork to ensure every student is included and supported appropriately.
The student support services team shared on several occasions the need for continual
reflection and review to make improvements to the well-being provision at BSHS although
at the beginning of the journey, the pastoral review supports the AIP and those involved
have a clear understanding of what lies ahead.
Communication with families through various channels is seen as key. The vertical pastoral
system supports building positive relationships with students and their families from the
homeroom perspective. The students in the care class are from all year groups, which
promotes leadership from the older students and encourages them to be role models.

Page 113

A student services staffing structure has been complemented by the addition of a
psychologist and guidance officers. The school collaborates with external agencies and
other specialist professionals to add to their bespoke support offered to students and their
families. The structure shows clear communication which is helpful for all stakeholders to
understand who to reach out to. A services database was designed specifically by the
school to maintain student records for ease of monitoring and tracking progress of
students. Data is then used to identify trends and pattern to focus on areas to improve, and
highlights students to track with personalised support.
Heads of house support the planning of the personal development program (PDP). A
weekly lesson is delivered by teachers with age-specific curriculum content. During the
evaluation team visit there were mixed responses regarding the quality of the provision
from students and teachers. Students value the importance of the topics delivered, though
not all respect the program and query the delivery. Some areas such as careers are viewed
as more essential and useful, and it was agreed in conversations by the student services
support team that this is an area to develop.
Classroom visits and interactions observed during lesson transitions and gate duties were
personal and demonstrated mutual respect between teachers and students. Students
indicated the high level of support from their teachers, particularly for transition and careers
guidance to help with choices around the Many Pathways - No Limits opportunities offered.
There was repetition from students about the quick responses on email from their teacher
if they had an issue, a question, or a concern.
Students are respectful and compassionate towards others. The inter-year program and
peer support program provide opportunities for older students to nurture and support the
younger students. A break and lunch buddy club were set up as a response to students
noticing some new students by themselves. The student forum and leadership positions in
the junior and senior sections of the school provide leadership and are influencing positive
change for the community. Student agency is an area to develop further in the junior
secondary. Students are motivated to develop their leadership skills and are excited by the
training offered by the teachers to support them in this area.
In terms of policy around well-being, student safeguarding, and safety the school is highly
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regulated by the Department of Education (DoE). There are tight systems in place to
protect the safety and well-being of students and staff. Mandatory procedures are in place
and follow the DoE and the Child Protection Act (1999). Teachers are confident in
procedures because of training and guidance provided. There is also a clear line of reporting
through the school for safeguarding, well-being, and the safety of activities and trips.
Planned actions
Further additions are required to incorporate the recommendations in this report into the
school’s stated planned actions. The priorities are to review student voice in junior
secondary and consider the effectiveness and consistent implementation of PDP.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain F: Stafng - F1 - Team Evaluation
The faculty and support staff are employed in sufficient numbers, and with appropriate
experience, qualifications, and competencies and in accordance with the host country
employment law and the CIS Code of Ethics.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
Based on the self-study report and evaluation visit, it is evident that Benowa State High
School (BSHS) has appropriate class sizes and a healthy student to teacher ratio. Teachers’
qualifications and experience are registered and checked by the Queensland Department of
Education (DoE), and teacher evaluation is aligned with the Australian Professional
Standards for teachers. Human resource personnel confirmed that supporting staff are
employed based on appropriate qualifications and experience for the position. The
oversight of professional learning has shifted to one of the deputy principals as the head of
department for professional practice role was dissolved to create the dean of student roles.
The creation of dean of student roles was in direct response to data about student welfare
and well-being.
While teaching staff were uncertain about the school’s definition of high-quality learning,
they were very familiar with the New Art and Science of Teaching (NASOT) framework
recommended by the DoE. Teachers spoke to their vision of high-quality learning which
they felt was shared across staff and by the administration team: the importance of
reaching every student, ensuring all students were engaged and given the best opportunity
for success, and ensuring that there were opportunities for real-world learning. Similarly,
they spoke to the need for teachers to be experts in their subject areas and know their
students well. The evaluation team noted that while teachers could not explicitly name the
five elements of the school’s definition of high-quality learning and teaching, they spoke to
the key principles of the school’s vision and mission as being central to their work.
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Many teachers at Benowa work across two subject areas, which means they teach outside
of their first specialism. However, it was noted that this is a common practice in Queensland
schools and a necessity for timetabling purposes. Where possible, the administration team
works with heads of departments to reduce the number of preparations for teachers
working across multiple subject areas. Teachers usually have five classes if they are on a full
load and heads of department work with their teams, and the deputy principals, on the
allocation of staffing each year. Teachers spoke of the supportive way in which heads of
department approach teaching allocations each year.
Classes are allocated based on expertise and specialism. In addition, all staff are invited to
train in programs such as the IB Diploma and direct instruction (DI). If staff undertake
training in these areas they are encouraged to give it a go, but not obliged to continue
teaching in these areas if it is not the right fit for them. This builds capacity across
departments and supports retention through growth as well as the development of teacher
autonomy and agency. Teachers noted that doing IB training, but not teaching IB classes,
enhanced their teaching of ATAR courses by broadening their knowledge and range of
pedagogies.
Succession planning is not intentionally undertaken across the programs of excellence,
however it was noted during the visit that the administration team and teachers are
focused on how best to achieve this in the future. A number of support staff at BSHS rotate
through roles and are supported with moving into leadership positions within their areas of
expertise, which helps with succession planning and the retention of support staff.
BSHS has a clear commitment to supporting second career teachers and staff noted that
this enhanced possibilities for real world learning as a number of teachers have industry
contacts. There was evidently a strong commitment to professional growth amongst
support and teaching staff.
Staff retention is high at Benowa, which supports continuity and a high degree of
camaraderie within teams. Staff noted that they felt supported, listened to and that there
were opportunities for growth at Benowa. The positive culture and high degree of trust
amongst staff – and between staff and the administration team – contributed to staff
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retention. In fact staff spoke to the fact that it was “hard to get into Benowa” because the
school “looked after people”.
Financial resources – especially through the investing for success scheme – are allocated to
increasing staff in strategic areas, including through the employment of additional contract
teachers and teacher aides. This includes intervention programs such as direct instruction,
which is having a significant impact on the experience of struggling students.
The beginning teachers program run by one of the deputy principals extends training for
newly qualified teachers over three years. The first year involves significant mentoring and
monitoring whilst the second and third years are more informal and led by the needs of the
teacher.

Commendations
Domain F Standard 1 (Major) - The

Recommendations
None at this time.

executive principal and business
manager for changing the leadership
structure to create two dean of student
roles to enable more timely intervention
and monitoring of student well-being.
Domain F Standard 1 (Major) - The
administration team for building a strong
culture of professional growth and trust
that supports staff retention and
succession planning.
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Domain F: Stafng - F2 - Team Evaluation
Thorough background checks have been carried out for all staff and volunteers to confirm their
identity, medical fitness, right to work in the country, previous employment history, criminal
record, qualifications, and suitable references. This information has been taken into account in
determining whether their appointment will be confirmed.

Self Ratings

Evaluator Ratings

Exceeded

Exceeded

Evaluator Response
As a public school in Queensland, the school commits to safeguarding students and
complies with all statutory requirements regarding the screening of all people who work
with or supervise students regularly. The regulatory body for the teaching profession is the
Queensland College of Teachers, which requires rigorous background checks during the
teacher registration process. Non-teaching staff are also subject to criminal history checks
through the application for the Working with Children “Blue Card”. In accordance with DoE
requirements, volunteers are also required to undergo a criminal history screening check
and other relevant background checks. The DoE mandates periodic background checks for
all employees and regular volunteers. All school council members must have a blue card if
they are not teachers or students in the school.
The preparatory visit report recommended that the administration team ensure referees
are personally contacted as part of the recruitment process. During the evaluation visit it
was evident that referees are personally contacted by the executive principal, a deputy
principal, or head of department.

Commendations
Domain F Standard 2 (Major) - The

Recommendations
None at this time.
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administration and leadership teams for
implementing clear and embedded
practices with regard to background and
reference checks.
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Domain F: Stafng - F3 - Team Evaluation
The school provides for the continuous professional development of faculty and support staff
that relates to school priorities, addresses the professional needs of the staff, and contributes to
the development of student learning, well-being, and global citizenship.

Self Ratings

Evaluator Ratings

Exceeded

Met

Evaluator Response
Despite the school rating indicated, the evidence suggests that the school does not yet
exceed the criteria for this standard.
Benowa State High School (BSHS) has an allocated amount of $60,000 per year for
professional learning. As a government school, professional development (PD) funding is
limited and the school is commended for its commitment to enabling as many staff as
possible to access high-quality professional learning. While COVID-19 has impacted face-toface professional learning across the state, the school has continued with a broad range of
internal professional learning opportunities and virtual PD. However, there is a wide range
of government mandated professional learning that impacts the school’s capacity to offer a
broad range of PD to all staff. It was noted in the evaluation visit that while state
government requirements for mandatory training and collaborative planning have
increased, enterprise bargaining agreements have seen a decrease in the amount of time
teachers are required to engage in professional learning. As a solution, the school has
developed voluntary professional learning opportunities run by a range of staff (especially
the NASOT team) before and after school. The school has also developed a series of
“playbooks” around key elements of their annual improvement plan (AIP) which supports
consistency in teacher implementation of priority areas such as NASOT, literacy, and
numeracy.
The Professional Development and Mentoring Plan (PDMP) is a central pillar of professional
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growth at Benowa. One of the deputy principals looks at all staff PDMPs to identify patterns
and plan for in-house professional learning opportunities. During the evaluation visit,
teachers noted that they grew professionally through working with a line manager on their
PDMP goals. Support staff also have a PDMP and this was identified as having a positive
impact.
Teachers and support staff follow the same process for accessing professional
development funds. Staff submit applications to a PD committee which reviews all
applications through the lens of the staff member’s professional goals as well as the
school’s annual improvement plan (AIP). The PD committee aims to ensure fair and
equitable access to PD funding but noted that required professional learning for programs
like the IB Diploma and direct instruction, is consuming a significant amount of the PD
budget. Looking ahead, the PD committee is keen to review how to balance required
training with continuing to support all staff with their professional learning goals. Staff
noted that there is generally a good alignment between their own professional learning
priorities and that of the school. It was noted that access to funding can depend on the
time of year; for example, staff applying towards the end of the academic year will be faced
with a reduced PD budget. Some staff also stated that the quality of in-house professional
learning was high and often more appropriate because it was adapted for the Benowa
context.
The school is encouraged to continue to support both in-house and external professional
learning and to look for creative ways to ensure compliance with mandated and required
training, as well as PD that supports innovative practices in the classroom.
There is a need at Benowa to expand the opportunities for staff capacity building in their
use of digital technologies to enhance learning in the classroom. Currently the technology
support team at the school has done an outstanding job to upskill teachers with accessing
and using virtual platforms during COVID-19. Prior to COVID-19, there was no online
provision for student learning. The IT support team has led the way with identifying early
adopters, exploring virtual reality tools in STEM classes, and surveying staff regarding their
competencies as well as providing ad hoc interventions as needed. Support staff are invited
to optional workshops led by members of the leadership team focused on technology. The
technology support team regularly accesses Department of Education training in this area
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but it was not clear during the visit to what extent this was also expected or encouraged of
teachers. A systemic focus on developing all staff in the area of technology for learning
would enhance the student experience and support Benowa’s goal of being a forwardthinking school.
The highly accomplished teacher and lead teacher qualifications that are available through
the Queensland Department of Education (DoE) are achieved through a rigorous process
run by the regional office. Deputy Principals at BSHS mentor teachers who are aspiring to
submit applications to achieve this status. The aspiring leaders two-year program is run at
BSHS for the secondary school cluster of schools in the region. The school is leading in this
area with one of its deputy principals being central to the development of the program in
Australia.
An area of growth for the school is in providing regular and differentiated professional
learning focused on diversity, equity, and inclusion (DEI). DEI training is currently incidental
and needs to be expanded over time to include PD that supports the recognition of, and
respect for, the diverse identities within the Benowa community. It is hoped that the
diversity policy currently being developed with students will identify the areas of training for
staff that is most needed in the Benowa context. During the evaluation visit staff expressed
a desire to continue to grow in this area and noted the depth of experience within the
school that could be drawn on for staff development.

Commendations

Recommendations

Domain F Standard 3 - The IT

Domain F Standard 3 (Major) - The

department for pro-actively seeking

administration team develops a program

opportunities for professional learning

of regular professional learning for all

and capacity building amongst staff to

staff that is focused on developing

further enhance the use of digital

intercultural understanding and the

technologies in support of student

competencies necessary to support

learning.

diversity, inclusion, and anti-racism
across the community.

Domain F Standard 3 - The teachers in
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the NASOT team and the administration

Domain F Standard 3 (Major) - The

team for creating opportunities for

leadership team develop regular and

voluntary professional learning in

systematic professional learning to

response to the needs of teachers.

ensure the consistent use of digital
technologies to support high-quality
teaching and learning.
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Domain F: Stafng - F4 - Team Evaluation
The appraisal/performance management system is defined and implemented for all faculty and
support staff based on pre-determined, explicit criteria and is supported by a programme of
professional development and/or training, which is linked to appraisal outcomes and identified
school priorities.

Self Ratings
Exceeded

Evaluator Ratings
Met

Evaluator Response
Despite the school rating indicated, the evidence suggests that the school does not yet
exceed the criteria for this standard.
The school has a systematic approach to performance appraisal for teachers. Based upon
the conversation with teachers and documentation viewed, it is clear that teachers
understand the performance evaluation policy and procedures. The Teacher's Performance
Review Process follows the requirement of the Department of Education (DoE) and is
aligned with the Australian Professional Standards for Teachers. This process leads to
individuals completing annual performance development plans and setting professional
development goals. Support staff undertake reviews utilising the Queensland Public Service
Capability and Leadership Framework. It was noted that the government system makes it
hard to do regular performance evaluations of staff and the administration team relied on
heads of department to monitor teachers and provide timely, proactive interventions.
Teachers described heads of department as regularly doing lesson walkthroughs and
providing feedback, although this was more challenging for heads of larger teams. Teachers
gain informal feedback on their practice by team teaching with others and observing each
other’s classes when possible. The Annual Improvement Plan (AIP) walkthroughs occur
once every two weeks and the summary provided by the administration team offers an
excellent tool for staff reflection and growth, if utilised by teachers. The nature and focus of
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walkthroughs are regulated by the DoE in consultation with teacher unions. At this stage,
teachers do not systematically seek feedback from students regarding their teaching
practice.
Benowa teachers identified the Professional Development and Mentoring Plan (PDMP) as
the most impactful tool for professional evaluation in the school. It provided time to reflect
and talk about areas of growth and focused on the needs of the teacher.
Newly qualified staff at BSHS follow an induction program and are given a mentor to
support their transition to teaching. This is the DoE’s beginning teacher program and
teachers spoke highly of how Benowa implemented this program for them.

Commendations
None at this time.

Recommendations
Domain F Standard 4 - The executive
principal and administration team
develop a system to support teachers
with getting regular feedback from
students to further enhance student
agency in the classroom.
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Domain F: Stafng - F5 - Team Evaluation
Collectively, the leadership and staff create a professional and trusting working environment.
Written policies and guidelines establish expectations for the performance and conduct of all
faculty and support staff, and they are applied fairly and consistently.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
Staff identified the culture of the school as highly collegial and Benowa as like a family,
where successes were celebrated and everyone came together to support each other. It
was clear that department teams were close. Despite the size of the school and COVID-19,
staff retained a sense of connection and a strong focus on well-being (especially as a result
of the well-being committee). The administration team have an open door policy and there
is a strong culture of self-improvement amongst staff, as seen in the optional sharing best
practice sessions and engagement with professional learning across the school. The
administration team’s way of working was referred to as highly transparent and this helps
build a trusting culture.
The focus on staff well-being is evident in LCC meeting minutes, the meetings with
administration and leadership teams during the evaluation visit, and the option for staff to
access the psychologist on campus. Staff named the LCC and the heads of departments as
specific groups/individuals to turn to if they needed support.
The preparatory visit recommendation to include child safeguarding protocols in the Week
One Booklet (the equivalent of a staff handbook) was addressed and evident during the
visit. There is a teacher portal, called SharePoint, where staff can access school policies, the
different pedagogical playbooks and the Week One Booklet. Job descriptions for
government teachers and school leaders are published through the DoE.
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Commendations
Domain F Standard 5 - The executive

Recommendations
None at this time.

principal, administration, and leadership
teams for building a strong culture of
trust, openness and transparency for
staff that creates a positive school ethos.

Page 128

Domain F: Stafng - F6 - Team Evaluation
All staff members are employed under a written contract or employment agreement which
states the principal terms of agreement between the employee and the school, and which
provides for salaries and other benefits that are appropriate to the position and to the school’s
context.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
As a public school in Queensland, the school is obliged to follow the requirements of the
DoE, including that all staff have a contract of employment managed by the DoE and
access to the salary schedule and benefits through the DoE online portal.
Cleaners are permanent staff at Benowa and this was seen as positive because it built a
strong sense of connection to the school amongst these support staff.
Of particular note at Benowa is the creation of an aspiring leaders pool of teachers.
Teachers complete an application which is housed in a centralised database. When a shortterm vacancy for a leadership position arises (less than 6 months), the administration team
reviews this pool of teachers to identify someone to step into the role. This supports
teachers with their professional growth, enables the administration team to know who is
aspiring for leadership, and provides a transparent way in which to reach out to these
teachers. If the temporary position is greater than 6 months, then the school is required to
seek out expressions of interest from within and beyond the school community. For
vacancies for 12 months and beyond, they are advertised as a fixed-term position.
Benowa is required to provide contracts in line with the DoE guidelines. The local
consultative committee also supports the administration team by providing feedback that
ensures recruitment and contract processes are fair and equitable.
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Commendations
Domain F Standard 6 - The executive

Recommendations
None at this time.

principal for effectively implementing
DoE policies and procedures regarding
contracts and thereby building trust and
ensuring transparency.
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Domain F: Stafng - Domain Summary - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings

Evaluator Ratings

No Rating

No Rating

Evaluator Response
Benowa State High School (BSHS) employs qualified staff to meet the context of the school
and the needs of its learners. The executive principal and business manager demonstrate a
strong commitment to staffing the programs of excellence, vocational education and
training (VET) courses, and the IB Diploma to support the school vision of Many Pathways –
No Limits. Although staff turnover is low, teachers and support staff are encouraged to
grow through a range of professional learning opportunities. When a staff member leaves
BSHS staff are enabled to apply for positions that may be out of their immediate area of
expertise. Teaching and support staff spoke to having autonomy as professionals even
within a highly regulated government framework for education. It was clear that teachers
are empowered and trusted as professionals. In addition, the aspiring leader's professional
learning module is evidence of the administration team’s focus on capacity building and
succession planning.
BSHS is making progress towards balancing state and school priorities for professional
development (PD) and that of individual teachers through offering voluntary professional
learning opportunities before and after school. Through the New Art and Science of
Teaching (NASOT) team, BSHS is building capacity across staff in leading PD and sharing
best practice, as well as building a culture of feedback and dialogue about pedagogy.
BSHS has independent public school (IPS) status and it was acknowledged during the
evaluation visit that the state government is reviewing and making changes to what it
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means to be an IPS. Staff noted some concerns over what this change would mean for
teachers on contracts as the school becomes increasingly required to accept transfer
teachers from other areas of the state. This is something for the executive principal and
business manager to keep in view for the future.
Regular background checks are undertaken for all employees and volunteers according to
Queensland Department of Education (DoE) regulations. Mandatory reporting training and
teacher registration is required of teachers, whilst support staff must obtain a blue card
(working with children card) to be employed. Volunteers and contractors need a volunteer
blue card to be on campus and this is tracked using a register with the DoE. The school has
prepared an overview of child safeguarding protocols and procedures for volunteers and
contractors.
The teacher's performance review process follows the requirement of the DoE and is
aligned with the Australian Professional Standards for Teachers. The school follows the
Department of Education State School Teachers’ Certified Agreement for wages and work
conditions, a legally binding agreement for schools and employees.
Planned actions
Further additions are required to incorporate the recommendations in this report into the
school’s stated planned actions. The priorities is to develop professional learning related to
digital pedagogies and diversity, equity and inclusion.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain G: Premises, facilities, technology systems, and auxiliary
services - G1 - Team Evaluation
The school maintains premises and facilities, with supporting systems and services, to enable it
to fulfil the school’s stated purpose and direction, deliver the curriculum, and contribute to the
well-being of students.

Self Ratings
Met

Evaluator Ratings
Met

Evaluator Response
As a state school operating under the auspices of the Queensland Department of
Education (DoE), Benowa State High School works in partnership with government on
campus development and maintenance. Annually the school prepares a school strategic
infrastructure plan with a four to five year development timeframe in mind. Review of this
document for 2020 indicates an emphasis on immediate maintenance issues, with some
reference to larger scale upgrade projects that have been identified as beneficial to the
student experience. Site redevelopment over the longer term is managed through the DoE.
Video tours of the campus confirmed the facilities across the school to be adequate for the
programs offered. Buildings are a mix of permanent and demountable structures, with
specialist facilities in areas such as sport, science, and performing arts.
Through the support of the Parents and Citizens Association, the school is also able to
launch infrastructure projects on a local level, including a six-year air conditioning project
that finished in 2019 and a canteen refurbishment taking place this year. In relation to the
former, a state-wide initiative to provide air conditioning in schools has now been
introduced, indicating that Benowa has taken a lead in this area that is now being echoed
elsewhere.
Discussions with the Domain G committee confirmed that the school is aspiring to develop
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its campus and modernise its facilities in the coming years. Levels of disagreement in the
community survey (teachers 37.8%; students 42.4%) with the idea that the school premises
are well maintained was considered by the committee to be reflective of an ageing campus
that, in a number of areas, is in need of updating, and the school continues to communicate
with the DoE over campus development. Alongside this process, the school’s planned
action to form an advisory committee to cultivate a master plan for future growth and
development is connected to an intention to maximise alternative revenue streams, which
would facilitate school-level campus development opportunities in addition to DoEsupported projects. While moving forward with this work has been made more difficult by
COVID-19-related factors, it was clear from documentary evidence reviewed and
discussions with the Domain G committee that the school is actively working to form and
implement plans for continual development of its infrastructure.

Commendations

Recommendations

Domain G Standard 1 – The Parents and

Domain G Standard 1 – The leadership

Citizens Association for supporting key

team carry out its intention to form an

school infrastructure projects that

advisory committee, strengthening

enable student well-being.

campus planning and development to
improve the student experience.

Page 134

Domain G: Premises, facilities, technology systems, and auxiliary
services - G2 - Team Evaluation
The premises have high standards of maintenance, cleanliness, health, safety, and security,
which are supported by written policies and effective procedures, and which exceed, where
necessary, local regulatory requirements.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
Campus walkarounds, facilitated virtually for the evaluation team, indicated a safe and wellmanaged campus. A series of entrances are used by students to enter the campus each
morning, with orderly student movement occurring in transitions and before/after school. A
staff duty system helps to ensure safety, including by monitoring bus arrivals and
departures. A half-height perimeter fence and signage provide delineation of the school
campus from the surrounding neighbourhood; a state-wide initiative towards full-height
fencing stands to benefit Benowa in further improving security in the coming years.
In auditing its various working and learning spaces, in 2019 the school recognised the need
to improve campus safety through addressing issues around chemical storage, electrical
safety, potential trip hazards and thoroughfare blockages, and improvements to how it
communicated evacuation procedures. Discussions with the Domain G committee indicated
that since then the school has worked intensively to address these issues, and has also
responded to the CIS preparatory report by improving visibility into rooms in the student
support centre. A systematic approach to assessing campus safety is helping the school to
ensure that safety concerns are proactively addressed. This includes in relation to ad hoc
accident reports, where review of Health, Safety and Wellbeing Committee minutes shows
the school gathering evidence and identifying remedial and preventative actions based on
what it has learned. Accounts given of evacuation and lockdown drills by the Domain G
committee suggested the school is operating such drills with regularity and has a clear
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knowledge of the learning points arising on each such occasion. The school also has clear
procedures in place to manage the actual or assumed presence of asbestos in its older
buildings, as shown by review of documentary evidence.

Commendations
Domain G Standard 2 – The facilities

Recommendations
None at this time.

team for their proactive approach to
addressing health and safety issues
arising from audit and ongoing
monitoring, leading to a safer, healthier
campus for all members of the school
community.
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Domain G: Premises, facilities, technology systems, and auxiliary
services - G3 - Team Evaluation
The technology systems (infrastructure and data) support the school’s teaching, learning, and
administrative needs and have appropriate and effective safety, security, and confidentiality
measures in place.

Self Ratings
Exceeded

Evaluator Ratings
Met

Evaluator Response
Despite the school rating indicated, the evidence suggests the school is not yet exceeding
the team evaluation stage criteria.
Review of documentary evidence indicates that the school takes a planned, strategic
approach to its investment in digital technology hardware and software. The school’s IT
budget is appropriate for Benowa State High School’s size and the breadth of its programs.
Discussions with the Domain G committee indicated a sensitivity to the socio-economic
diversity of the school’s community and the impact this has on students’ varying levels of
access to digital technology in their home lives. The school’s fleet of loaner laptops,
accessed by around 8% of students, helps to address this as an equity issue but the school
is conscious that this is a limited resource and has to be managed carefully, including by
retaining machines on campus overnight in the majority of instances. There is an awareness
that remaining equity issues may exist in relation to support for homework involving
computer use, and the school may benefit from further consideration of how to enable the
use of learning technologies in students’ independent and home study while also ensuring
all students can access learning.
The school is committed to supporting students in using technology, as indicated by the
warm and grateful responses of students about their use of the IT service window, which
they saw as a helpful and efficient service. The school also uses web filtering software to
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ensure a safe online environment while students are using the school WiFi network, as
mandated by the Queensland Department of Education (DoE). In addition to supporting
students, the IT department are also proactive in supporting staff in developing their
capabilities with technology. The Domain G committee reflected on the varying levels of
confidence among staff with using technology in transformative ways, and that the school
was developing its approaches in this area. Professional learning provided on student-free
days is one way in which the IT department have supported staff across the school to
develop in this area.
Conversations with staff and students indicated that the COVID-19 situation has placed
greater focus on learning technologies at the school, with lockdowns prompting teachers
and students to work differently in their use of technology to facilitate effective learning
provision. While this has been a stimulus for the advancement of skills and identification of
new digital learning tools, it has also revealed a need for further planning in this area as the
school is not yet clear sighted in its vision for the use of learning technologies in future
pedagogical practice, something that was confirmed in discussion with teachers. Video
evidence and lesson observations suggest that most usage of technology in the classroom
is as a substitute for paper resources, and the school’s practice in using learning
technologies transformationally is at an early stage. Teachers also commented that there
are sometimes gaps in students' digital literacies, which could benefit from development of
further educational opportunities so that teachers can maximise the use of digital
pedagogies across the curriculum. As learning technologies offer significant possibilities for
the types of pedagogy the school might explore under its definition of high-quality learning,
working to develop a clearer vision for learning technologies and linking IT resource
planning to this vision will assist the school moving forward.

Commendations

Recommendations

Domain G Standard 3 – The IT

Domain G Standard 3 (Major) – The

department for their commitment to

leadership team, supported by the IT

supporting staff and students with

department, develop a vision for the role

technology, enhancing safety and

of learning technologies in supporting

effective use.

pedagogy, leading to greater alignment

Page 138

between classroom practice, IT
resourcing, and the school’s definition of
high-quality learning.
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Domain G: Premises, facilities, technology systems, and auxiliary
services - G4 - Team Evaluation
The school ensures the provision of auxiliary services that meet standards of health and safety,
efficiency and, where appropriate, contribute to opportunities for lifelong learning and student
well-being.

Self Ratings
Met

Evaluator Ratings
Met

Evaluator Response
Discussions with the business manager and facilities manager indicated the proactive
approach that Benowa State High School takes to managing relationships with external
contractors and ensuring the school’s value for money. Ongoing contact is maintained
throughout a contractual relationship with an external provider, and through this contact
any issues around performance or delivery of the stated service level are explored and
addressed. Scopes of service are defined in writing, helping the school to ensure it is getting
what it pays for. Queensland Department of Education (DoE) procurement procedures help
to regulate closely the process for appointing an external contractor, and the business
manager uses knowledge from the network of schools in the area to ensure that
appointments are made of reputable companies and individuals.

Commendations
None at this time.

Recommendations
None at this time.
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Domain G: Premises, facilities, technology systems, and auxiliary
services - G5 - Team Evaluation
Management of the premises gives due consideration to the local and global environment and
exceeds, where possible, local regulatory requirements.

Self Ratings
Not Met/Partially Met

Evaluator Ratings
Not Met/Partially Met

Evaluator Response
Benowa State High School has undertaken a number of initiatives around sustainability,
including a state-mandated solar panel installation and an intentional approach to reducing
the use of paper and printing. In relation to the latter, discussions with the Domain G
committee indicated this had been achieved partially through adjusting print quotas and
partially through altering the requirements for student assignment submission, meaning
that more students were able to utilise digital resources as an alternative to paper.
Discussion with the Domain G committee indicated a need for a similar focus in future on
other issues, combining policy measures with reimagining how students and staff use
resources in order to create meaningful change. A student sustainability group is also
helping the school to focus on environmental issues, and the Domain G committee also
recognised the opportunities in the forthcoming canteen refurbishment for taking further
action on sustainability through the specification of the physical premises.
There is an awareness that the school is still developing its approaches in this area, and the
school’s planned action to create an environmental steering committee to lead its approach
is well-conceived. Students commented that one priority for the school moving forward
may be the disposal of litter, which they related to the disagreement in the CIS student
survey (42.3%) that students “consider the environmental impact when using resources”.
The Domain G committee also articulated the aspiration to introduce more native species
of plants and trees to the school campus, and to address single use plastics.
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Commendations
None at this time.

Recommendations
Domain G Standard 5 – The
administration team carry out its
intention to create an environmental
steering committee, helping to form a
sustainability strategy that positively
impacts the environment and students’
learning about environmental practices.
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Domain G: Premises, facilities, technology systems, and auxiliary
services - Domain Summary - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings
No Rating

Evaluator Ratings
No Rating

Evaluator Response
The Domain G committee members were assembled based on their specialisms and the
knowledge each one could bring, in their respective roles, to evaluating the school in
relation to the various standards addressed in this domain. Chaired by the business
manager and incorporating perspectives from IT, facilities, and health and safety, the
committee have taken the opportunity to view Benowa State High School’s premises,
facilities, technology systems, and auxiliary services through the lens of the team evaluation
criteria but also through insight from existing audit processes, evidence of which has been
submitted as part of the school’s responses to the standards. As a state school operating
under the auspices of the Queensland Department of Education (DoE), the practices and
standards in this domain overlap substantially with areas of government regulation and
compliance requirements. It is clear from the self-study is that the management of
premises and systems at Benowa occurs to a high standard and is supportive of the
school’s programs and the learning experience of every student.
The school is aspirational towards its campus and facilities, and works in conjunction with
the DoE on both medium- and long-term planning for maintenance and upgrades. The
school is also making efforts to supplement government supported projects with schoollevel development opportunities, and is ably and positively supported by the Parents and
Citizens Association (P&C) in this regard. Campus health and safety has been a focus since a
series of audit outcomes in 2019 that helped to identify issues requiring improvement, and a
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dedicated and professional team of staff have worked intensively to address these
outcomes and ensure safety for all campus users. Proactive monitoring and reporting of
issues helps the school to manage health and safety effectively on an ongoing basis. In
these efforts, the school is aided by effective management of its relationships with external
contractors, as a wide range of services within the school are facilitated by contracted
service providers.
IT investment and planning helps to support students to access technology in their
learning, and supports the staff of the school in facilitating learning and also in managing
core school functions. The IT department, who provide a helpful and efficient service to the
school, work both responsively to keep things working for users of technology and
proactively to support professional development in relation to technology. The COVID-19
pandemic has been a stimulus for the adoption of new platforms and approaches; this has
prompted a renewed awareness by the school of the need for planning not just around IT
hardware and software but also around the role of learning technologies in pedagogical
practice.
The school’s planned action in relation to forming an environmental steering committee is
an important step in helping the school to live its commitment to sustainability through its
overall management of premises, facilities, and IT. Such work also stands to benefit student
learning, given Benowa's emphasis on protecting the environment within its definition of
global citizenship.
Planned actions
Further additions are required to incorporate the recommendations in this report into the
school’s stated planned actions. The priorities include developing a vision for the role of
learning technologies in supporting pedagogy.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain H: Community and home partnerships - H1 - Team Evaluation
Effective communications foster a productive home-school partnership and a positive learning
community.

Self Ratings
Met

Evaluator Ratings
Met

Evaluator Response
BSHS has established procedures fostering enhanced communication between families and
the learning community. It was evident that the school celebrates varied achievements,
updates parents, and connects to communities beyond the school. Developments are
celebrated through social media platforms, newsletters, and other technologies using QR
codes (a COVID-19 development). Furthermore, conversations with parents indicate that to
continuously bridge communication, the Parents & Citizens Association (P&C) has
established a valuable feedback model allowing a reflective process for school
enhancement. BSHS follows the mandatory reporting requirements outlined by the
Department of Education (DoE). Extended conversations with parents indicated that BSHS
has established procedures for inducting parents into the school and broadly promotes and
markets the school to target a broad range of communities who would seek a BSHS
education.
It was clear to the evaluation team that the school thrives on improving the delivery of
quality education through seeking out and championing student voice and feedback as well
as engaging with parents and the broader school community in a dialogue about school
improvement. BSHS conducts an annual school opinion survey mandated by DoE, which it
uses to reflect on current practices. This is in conjunction with the school’s established
annual pastoral care review that further enhances the school’s comprehension of student
well-being. It is evident that the CIS community survey provided invaluable feedback to the
school which they actively sought to understand and act on prior to the evaluation visit. The
administration team identified the CIS Community Survey as a comprehensive survey tool
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they plan to use on a regular basis to support school improvement.

Commendations
Domain H Standard 1 - The

Recommendations
None at this time.

administration team for establishing a
strong relationship with the parents and
citizenship association in the service of
student learning.
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Domain H: Community and home partnerships - H2 - Team Evaluation
The school establishes partnerships and networks with external organisations and schools,
locally and beyond, to enrich the learning opportunities available to the students. These
opportunities include service, environmental stewardship, mentoring, internships, and the
development of leadership capabilities.

Self Ratings
Exceeded

Evaluator Ratings
Met

Evaluator Response
It is evident that BSHS has established external links offering a wide range of opportunities
to students. External partnerships with numerous national and international organisations
provide opportunities for Benowa students to develop their understanding of global
citizenship, although some experiences have been impacted by COVID-19. The evaluation
team further notes that initiatives such as ROSIES and the ‘you can sit with me’ program
expand student connectivity and support their social and emotional learning needs.
The experience of service-learning activities and initiatives are provided to IBDP students
who reach out to international communities. However, the evaluation team was not able to
evidence service-learning outcomes that are explored in each year level. Campus and class
observations further suggested that the school needs to explore mechanisms for mapping
a alignment between service-learning activities and global citizenship that will further
articulate service-learning outcomes for all students, not only those undertaking the IB
Diploma.
The evaluation team noted that the student services teams establish procedures to
measure the impact of student engagement against the opportunities offered. The house
system has a focus on serving the community, championing human rights and thinking
globally and acting locally. These are all aspects of the school's contextual definition of
high-quality teaching and learning. However, protecting the environment was less evident
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and an area of focus for the school. During the evaluation visit it was clear that students
and staff were keen to focus more on protecting the environment.
Through the vocational education and training courses at the school, students have
extensive opportunities to engage with local community partnerships and to put life skills
into practice (for example through the early childhood and hospitality courses). Likewise,
students undertaking the STEM excellence program and marine science are engaged in real
world learning on a regular basis as a result of strong community partnerships.
Despite the rating indicated, evidence suggests that the school is not yet exceeding the
team evaluation stage.

Commendations

Recommendations

Domain H Standard 2 - The

Domain H Standard 2 - The leadership

administration team for building

team articulate service-learning

substantial partnerships within and

outcomes (including in the area of

beyond the school as a means of

environmental sustainability) for all

enhancing the learning opportunities for

students in the junior and senior

students, particularly with regard to the

secondary that are embedded in the

application of real world learning.

curriculum and pedagogical practices
and supported through community
partnerships within and beyond the
school.
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Domain H: Community and home partnerships - Domain Summary Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings
No Rating

Evaluator Ratings
No Rating

Evaluator Response
Benowa State High School (BSHS) fosters a positive relationship with the wider community.
It is evident that the school regularly communicates student achievement and frequently
celebrates success. The school council noted that celebrating success in the community
was a key function of their role as a governance group. Furthermore, conversations and
documentary evidence suggest that the inclusion of parent and community partnerships
aid BSHS in developing a consultative approach to school improvement as well as
enhancing the broad range of learning opportunities on offer.
Planned actions
Further additions are required to incorporate the recommendations in this report with the
school's stated planned actions. The priority is the focus on service-learning.

Commendations

Recommendations

Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Domain I: Residential services – boarding and/or homestay - I1 - Team
Evaluation
Student well-being and learning, in line with the school’s purpose and direction, is systematically
enhanced by the boarding and/or homestay services provided.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
When speaking about their experiences in the Benowa State High School homestay
program, the most prominent feature that participating students comment on is the care
that they receive from the staff and other adults who support them. The program is wellestablished and supported by rigorous documentation and resources that help to guide the
student experience. As the program falls under the auspices of Education Queensland
International (EQI) it is highly regulated, and a number of EQI provisions help to support the
school in ensuring that every student is well cared for and their needs addressed. Though
the COVID-19 pandemic has significantly affected student participation in the program (at
the time of the evaluation visit there were five students enrolled, as compared with a
number before COVID-19 of around 40) discussions with the executive principal and school
council indicated strong ongoing support for the program, and planning – including for
staffing provision – is being undertaken on the strong presumption that the program will
resume once the global impact of the pandemic has subsided.
Conversations with students confirmed the quality of care and responsiveness provided by
the international team, and the value students place in their work. Students also highlighted
that, though a small number of them had remained enrolled at the school during COVID-19
and it was a source of sadness that they had therefore not been able to visit their home
countries during this period, they were very grateful for the way in which their host families
had continued to support them and make them feel welcome during this period. Teachers
also commented on how much they missed the larger homestay program numbers pre-
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COVID-19 and the influence of these students on the climate and culture of the school,
reflecting the value placed on the program by the school at large. Teachers and program
staff cited ways in which the program enriches the life of the school, for instance by
students being invited to share their backgrounds during assemblies and in lessons, and by
the long-lasting connections and friendships that have arisen over many years as different
cohorts of students have participated in the program. As one teacher put it, the homestay
program "brings the global in" to Benowa State High School.
Program staff indicated a regular practice of surveying students as a means to understand
how they are going and how their experiences can be improved. Surveys are administered
on arrival, during the program, and at the end of a student’s time at the school. The staff
were able to articulate how this feedback had been used in the past to reassure host
families about the suitability of the environment they were providing for students, and to
identify new opportunities, for instance for excursions that would be valued and enjoyed by
students.
In providing a nurturing program that provides opportunities both for self-development and
engagement by participating students, and the fostering of international connections and
understanding among the wider student population, the homestay program helps Benowa
State High School to fulfil its purpose and direction.

Commendations

Recommendations

Domain I Standard 1 (Major) – The

None at this time.

international team for creating a
homestay program that aligns with the
school’s purpose and direction, leading
to many pathways through which
students both in and beyond the
program can develop themselves.
Domain I Standard 1 (Major) – Homestay
parents participating in the program
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during COVID-19, for supporting current
students at a very challenging time and
ensuring they feel welcomed and cared
for within the community.
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Domain I: Residential services – boarding and/or homestay - I2 - Team
Evaluation
The school’s policies and procedures in relation to child safeguarding are appropriate and/or
adapted and effectively implemented to meet the needs of boarding and/or homestay students,
staff and facilities.
These policies set out how the residential services address the following: reporting, managing
and recording child safeguarding concerns and allegations of abuse; roles and responsibilities of
residential staff, leaders and governors to manage and oversee safeguarding; residential staff
training, student education and parental engagement; peer-on-peer harassment and abuse; and
online safety. These exceed, where necessary, local regulatory requirements.

Self Ratings
Exceeded

Evaluator Ratings
Met

Evaluator Response
Despite the school rating indicated, the evidence suggests the school is not yet exceeding
the team evaluation stage criteria.
Prior to the assignment of a student to a homestay family, thorough checks and suitability
assessments are conducted in accordance with Education Queensland International (EQI)
requirements, including a requirement that all household members acquire a Blue Card.
This work is also supported by the international team through a home visit as confirmed
through discussion with the staff involved, which provides an opportunity for the
international team to engage in discussions with each family about creating a safe
environment for homestay students. Review of the International Student Handbook and the
EQI-provided Guide for Homestay Families indicates that students and families are provided
information about how to seek help in emergencies, as well as general information about
health and well-being issues and information for families about how to create a safe home
environment. As a state school operating with oversight from the Queensland Department
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of Education (DoE), the school adopts and uses clear policies for the management of
suspected cases of abuse or neglect, and conversations with the international team
suggested that staff were aware of their responsibilities in enacting these for homestay
students wherever a need may arise. In recounting a previous serious incident involving
student safety, the team were able to describe how they used the school’s procedures and
their own professional judgment to ensure the safety of the student involved, escalating the
issue to the executive principal and other senior leaders as appropriate and creating records
via OneSchool for the incident, which is standard practice for any such serious issues or
concerns.
Data from the International Student Arrival and Departure Surveys indicates that
safeguarding-related issues such as privacy, homestay living conditions and interactions
with the members of the homestay family are responded to positively by students, with well
over 90% of students indicating satisfaction.
A relevant next stage of work for the school, as it looks towards the resumption of larger
homestay program numbers beyond the COVID-19 pandemic, would be to integrate
safeguarding further into documentation, procedural information, educational
opportunities, and capability-building among homestay families. Doing so may in some
cases lead to the school exceeding local regulatory requirements, particularly in engaging
homestay families in intentional capability-building around topics such as child protection
and cultural understanding, that go beyond what is provided through processes such as
acquiring a Blue Card. There is also the opportunity to revisit key resources such as the
Student Handbook, orientation materials, and the wider educational programs at the school
that are offered to all students, to address further issues such as protection from abusive
behaviour, procedures for reporting child protection issues, and online behaviour.

Commendations

Recommendations

Domain I Standard 2 (Major) – The

Domain I Standard 2 (Major) – The

international team for managing

international team consider ways to

incidents concerning student safety with

integrate safeguarding further into

professionalism and skill, so that the

documentation, procedures, educational
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needs and well-being of the student are

opportunities, and homestay family

promoted and ensured.

capability-building, to heighten further
the safety and well-being of students.

Page 155

Domain I: Residential services – boarding and/or homestay - I3 - Team
Evaluation
The school provides health and well-being support to residential students, including first aid,
medical care, the management of personal and social well-being, crisis and emergency
management, and age-appropriate health and well-being education

Self Ratings

Evaluator Ratings

Exceeded

Exceeded

Evaluator Response
Documentary evidence reviewed confirms the high level of regulation and robust provision
in relation to student health and well-being. With the program being operated in
conjunction with Education Queensland International (EQI), a number of provisions are in
place to support students in accessing medical care and other health services. Digital
systems are used to record any and all student issues and correspondence reviewed
indicates the proactive, caring work of the international team in ensuring follow-up with any
issues arising.
Alongside the provisions made available beyond the school, the international team also
monitor students closely and this was confirmed both through discussion with the staff
members and also through review of documentary evidence. The latter demonstrates a
series of occasions on which issues such as behaviour and punctuality with identified
students were tracked, and appropriate interventions put in place, to ensure the well-being
of homestay students and those around them.
Review of the International Student Handbook and orientation materials confirms that the
school has considered carefully what forms of medical and emergency support students
may need, and guides homestay students and families appropriately in how to access these.
The requirement for overseas student health cover for all students participating in the
program ensures that such care is available to students when needed.
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Commendations
Domain I Standard 3 (Major) – The

Recommendations
None at this time.

international team, for placing student
health and well-being at the centre of
their work, leading to students feeling
safe, supported, and cared for.
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Domain I: Residential services – boarding and/or homestay - I4 - Team
Evaluation
The number, quality, and suitability of residential leaders and staff are appropriate to supervise
and meet the needs of the students and also provide appropriate and effective education in the
context of boarding and/or homestay.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
In their respective roles, the international coordinators provide high levels of support to all
homestay students during their time at Benowa State High School. They are highly
experienced and discussions with these staff members and the students they serve
indicated the strong ethos of care and level of effort and engagement that underpins their
work. The regularity of their contact with students and homestay families ensures that all
parties are clear on the roles they play in keeping students safe and ensuring their
experience in Australia is positive. Discussions with the international coordinators indicated
that the capability of homestay families to take responsibility for the child in their care is
built through initial meetings and home visits, twice-yearly meetings of homestay families,
twice-yearly follow-up home inspections, newsletters – including with items reporting back
on program-wide initiatives and changes to program rules – and ongoing informal contact.
A handbook produced by Education Queensland International (EQI) provides a reference
for the various program guidelines that inform the role of the homestay family.
Correspondence reviewed indicates that for issues of truancy or concerning school absence
the proactive management of the international team helps to ensure open communication
and appropriate intervention, including in partnership with homestay families. Recounts of
previous incidents requiring response indicated a robust knowledge and understanding on
the part of the international coordinators of the key interventions required and the
importance of escalating cases to school leadership when merited. It was clear from this
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discussion that OneSchool is used consistently to log serious incidents, and documentary
evidence reviewed also indicates the tracking of attendance issues for each student over
time.
Given the key importance to the success of the program of having experienced and highly
capable program staff able to work with students to ensure their well-being, the executive
principal confirmed that his approach to staffing in this area of the school during the
COVID-19 pandemic has been to continue to support the employment of program staff
members by redeploying them to other responsibilities while the program numbers recover.

Commendations
Domain I Standard 4 – The executive

Recommendations
None at this time.

principal and program staff for ensuring
the homestay program continues to be
well-supported during COVID-19,
ensuring its value to the school going
forward.
Domain I Standard 4 – The international
coordinators for their close monitoring,
communication and recording around
homestay students and families,
ensuring all program participants are
clear and capable in relation to the roles
they play.
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Domain I: Residential services – boarding and/or homestay - I5 - Team
Evaluation
Residential accommodation and the facilities available to boarding and/or homestay students
are suitable and secure for the number, gender, age, and needs of the enrolled students and the
staff providing care/supervision.

Self Ratings
Exceeded

Evaluator Ratings
Exceeded

Evaluator Response
The suitability of student accommodation within each homestay environment is assessed
through home visits by the international team and the formation of a comprehensive
homestay family profile. Review of documentary evidence confirms that this profile, which is
formulated by Education Queensland International (EQI), is detailed, enables effective
assessment, and supports the school to commence its relationship with a prospective
homestay family equipped with knowledge of their home environment. Benowa State High
School uses ongoing survey information to ensure that accommodation provided to
students remains suitable and safe.
On any occasion that a homestay student stays away from their host family, documents
reviewed show the school’s clear procedures for assessing and ensuring safety and relevant
permissions.
Review of correspondence indicates the extensive contact that is maintained between the
international team and homestay families. The shared expectations created between the
school and homestay families, disseminated through a clear set of written expectations and
monitored through ongoing communication with families, encourages students to be
independent while also setting clear boundaries. Discussions with the international team
reflected their efforts in ensuring these boundaries, and their sense of the importance of
them for ensuring that students respect the family environment and physical
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accommodation that is offered to them during their time on the program.

Commendations
Domain I Standard 5 – The international

Recommendations
None at this time.

team for the quality of care and ongoing
communication in collaboration with
host families, fostering lifelong,
independent learners while also ensuring
high expectations.
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Domain I: Residential services – boarding and/or homestay - I6 - Team
Evaluation
All residential students, including those with special dietary, medical, or religious needs, are
provided with meals which are adequate in nutrition, quantity, quality, choice, and variety.

Self Ratings
Met

Evaluator Ratings
Met

Evaluator Response
Documentary evidence indicates that students’ food and nutrition are addressed as part of
induction and orientation, including by the systematic gathering and sharing of students’
dietary requirements and information on expected standards of nutrition for students in the
homestay program. Students are briefed on the type of food likely to be available in an
Australian household setting, and correspondence indicates that dietary needs are a
subject of discussion between the international coordinators and homestay families to
ensure students’ needs are met. A Guide for Homestay Families produced by Education
Queensland International (EQI) demonstrates the clear guidelines in place around meals
and food provision.

Commendations
None at this time.

Recommendations
None at this time.
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Domain I: Residential services – boarding and/or homestay - I7 - Team
Evaluation
Communication with parents/guardians is systematic and provides an effective link between
home and school to support the learning and the well-being of boarding and/or homestay
students.

Self Ratings
Exceeded

Evaluator Ratings
Met

Evaluator Response
Despite the school rating indicated, the evidence suggests the school is not yet exceeding
the team evaluation stage criteria.
Discussions with the international team indicated that the school follows an Education
Queensland International (EQI) protocol in not communicating directly with parents, and
instead routing communication through agents where these are appointed. As well as
ongoing information about student welfare, the school issues report cards and other
relevant academic information to agents in order to ensure parents are kept aware of their
child’s learning, and makes efforts to verify that these have been received.
While the school does have support services available in the form of counsellors and
psychologists, communication to the school around issues of student welfare, particularly
as applicable to the homestay setting, are generally centralised via the international
coordinators. Students also have access to the ‘1800 QSTUDY’ program, a hotline provided
through EQI.

Commendations
None at this time.

Recommendations
None at this time.
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Domain I: Residential services – boarding and/or homestay - I8 - Team
Evaluation
Students are being prepared for life beyond school and independence from parents, through the
provision of a range of safe and varied leisure and free time activities that match the needs,
interests, and age of boarding and/or homestay students.

Self Ratings
Met

Evaluator Ratings
Met

Evaluator Response
Homestay students, alongside all Benowa State High School students, are provided with
opportunities to develop life skills through a variety of relevant co-curricular opportunities
to which they have access. The school also seeks to embed life skills through the Personal
Development Program (PDP) - reference should be made to the recommendations under
Domain E Standard 3 which, in being enacted across the school, would support this work
further for homestay students as well.
Review of documents pertaining to the homestay program orientation process indicates an
emphasis in this setting also on students knowing how to be independent and make use, as
young people approaching adulthood, of their new environment in an appropriate and safe
way. Discussions with the international team indicated that homestay students can often be
vocal in seeking opportunities to be independent, and that the work of their team involves
helping students to find the balance between independence and age-appropriate
parameters.
Specific excursions have taken place in the past, organised by the international team in
response to student needs, to ensure that students have the opportunity to engage with
the Australian culture and context. As well as being able to experience local facilities and
activities alongside their host family, homestay students also benefit from an extensive
campus which, as confirmed by video tours and on-camera school walkabouts, contains
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many open spaces and pleasant recreational areas for students to enjoy.

Commendations
Domain I Standard 8 – The international

Recommendations
N

team for facilitating excursions and
activities beyond the taught curriculum,
providing the opportunity for students to
be independent and engage with
Australian culture.
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Domain I: Residential services – boarding and/or homestay - Domain
Summary - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Self Ratings
No Rating

Evaluator Ratings
No Rating

Evaluator Response
Benowa State High School’s international homestay program is a key part of the life of the
school, which has been significantly affected by the COVID-19 pandemic. Ordinarily around
40 of the 75 places available for international program students are taken up by homestay
students, whereas at the current time given the pandemic circumstances only five students
remain with homestay families. Nonetheless, the school continues to support the program
on the strong presumption that it will resume once the pandemic situation improves, and
this support extends to redeploying the roles of the international team while this recovery
takes place. The ratings and comments made by the evaluation team in this domain are
reflective of the school’s practices in ‘normal times’, as it is felt that this is the most helpful
and valid way to illustrate how the school’s practices align with the standards and support
the development of the program once the pandemic situation has improved.
The international team are highly experienced, capable, and committed, and their work is
key to the success of the program. The small team working as the Domain I committee
comprises these staff members alongside other staff with leadership roles in relation to the
program, and the committee expressed value in this domain having been included in this
accreditation process so that the homestay program’s strengths, and potential next steps
for its development, are reflected in how the school utilises the CIS accreditation process to
evaluate itself and inform future planning.
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Student well-being, support, and care are at the heart of the homestay experience at
Benowa State High School. The international team engage in highly proactive
communications with all participants to ensure this level of care, and with the homestay
program operating in conjunction with Education Queensland International (EQI) it is highly
regulated and underpinned by robust policies and procedures. The program helps to ensure
that homestay families are selected and briefed with safeguarding as a paramount
consideration. Induction and orientation processes, for both homestay families and
students, assist participants in knowing their roles, the program’s rules and parameters, and
what to do if help is needed. Ongoing feedback from participants, plus a system of
inspections, meetings and other points of communication, are used to make sure that every
participant’s experience of the program is positive, and to address any issues as they arise.
The international team make every effort to strike the right balance between boundaries
and independence for homestay students, and share information with other staff to
encourage understanding of the program and the needs of students across the school.
Homestay students benefit not only from the range of programs, including co-curricular
programs, offered to Benowa students, but also from specific homestay and international
program opportunities such as excursions that form memorable moments within their
homestay experience.
Staff and students across the school reflect the value of the homestay program by
commenting how much they miss the presence of larger numbers of homestay students as
compared with numbers before COVID-19. The quality of the program, and the care and
attention paid by staff to students’ well-being and development, mean Benowa is well
placed to benefit from this value once again once the situation improves.
Planned actions
Further additions are required to incorporate the recommendations in this report into the
school’s stated planned actions. The priorities include integrating safeguarding further into
documentation, procedures, educational opportunities, and homestay family capabilitybuilding.

Commendations

Recommendations
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Please refer to commendations under

Please refer to recommendations under

individual standards for this domain.

individual standards for this domain.
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Part 3: Conclusions - Team Evaluation
An opportunity for the school to summarise the self-reflection and self-evaluation process.

Self Ratings
No Rating

Evaluator Ratings
No Rating

Evaluator Response
It has been apparent throughout the CIS virtual team evaluation that the Benowa State
High School (BSHS) community has supported its self-study process, encouraging and
celebrating achievement and excellence as well as reflection, continuous improvement,
responsive action, and future planning. The preparation for the visit and the seamless
communications with the conferencing and teams applications during the visit were
commendable. The student, teacher, and parent participation in the self-study committee
meetings, using the evolving CIS International Accreditation protocol, demonstrated the
inclusive school climate at BSHS. Both the recorded lessons and live-streaming of classes
for lesson observations were expertly managed, welcoming, and gave breadth and depth to
the evaluation visit.
The CIS preparatory reporting process addressing the core standards had widely engaged
the school community in the review process. This was done in the spirit of supporting an
atmosphere of mutual trust, respect and with the goal of identifying the strengths and
areas for improvement. It became clear that BSHS has a clear purpose and direction as
evident in its guiding statements and the multiple pathways that students can choose from.
This strongly aligns with its vision of “Many Pathways ~ No Limits”.
BSHS has continued with a deeper engagement in the self-study process across all domains
and standards after the preparatory evaluation despite periods of restrictions and remote
learning as a result of COVID-19. Despite external influences such as the impact of the
COVID-19 pandemic, regional economic restrictions, changes in both state and national
governments’ regulatory frameworks, and senior curriculum reviews, BSHS has been
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moving forward with its cycle of improvement and the revised mission statement. In
addition, the school has further developed its guiding statements and well-being framework
through a feedback model and process of community consultation and collaboration. BSHS
has developed its pastoral care structure, the international dimensions, the Teaching and
Learning Policy, the Digital Citizen Code of Conduct, and extensive contextual mapping of
ACARA’s general capabilities and cross-curriculum priorities.
The planned focus beginning in 2022 is a strategic intent to further develop, map, and track
global citizenship through an alignment with the school’s mission. The school also aims to
continue the work with NASOT implementation, embedding the IB Learner Profile and CAS
within school culture as well as the development of student agency. These planned actions
also include a focus on teacher pedagogy and analysing student achievement data. BSHS
has a strong commitment to student well-being and providing all in the community with a
safe environment. Students can readily articulate the core values and understand the
challenging, creative, and often innovative focus on authentic student agency for lifelong
learning and community involvement.
The school is held in high regard in the Education Queensland and Education Queensland
International communities, participating in numerous initiatives to improve communications
and organisational management, educational experiences, and student learning in the
independent public schools group. The highly supportive school council and P&C work
closely with the school to align with the school’s guiding statements. The dedication and
strong leadership of the executive principal and administration team ensures the school is
well-led and well-managed, putting priority on the workplace, health, safety, and well-being
of staff and students. This is underpinned by effective policies and procedures that
safeguard students, staff, parents, contactors, and volunteers.?
The evaluation team identified some important strengths with the school’s clear purpose
and direction, the strong leadership, collaborative staff spirit, celebration of diversity, focus
on student learning, inclusion, and well-being, and the ongoing nurturing of intercultural
understanding, international mindedness, and global citizenship.
Whilst BSHS has devised some outstanding initiatives in addressing the recommendations
from the preparatory evaluation, they are some key areas for further growth. In particular
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these include the implementation of the school’s definition of global citizenship; ensuring
consistency in the school’s approach to high-quality teaching and learning across all
programs; embedding digital citizenship across the curriculum; and expanding its
professional learning in relation to diversity, equality and inclusion (DEI) and digital
pedagogies.
Two principal peer reviewers appointed by the Queensland Department of Education’s
Education Improvement Branch (EIB) and two representations from the International
Baccalaureate Organisation participated in a joint evaluation visit.
CIS would like to thank the Executive Principal, Mark Rickard, Head of International Studies,
Adrian Hays, and Deputy Principal Lieve Rimbault for ensuring the virtual team visits were
effectively and efficiently managed. We request that a further thank you be shared with the
teaching and support staff and the students and parents who participated so willingly in the
meetings and learning observations. We express our gratitude to them as they were
generous in their time, flexibility and patience with a ready capacity to respond to so many
questions.
CIS and the evaluation team wish the whole school community well as it continues to
manage the many pandemic impacts and recovery for its families, volunteers and
contractors in the wider Benowa community. We also wish the school administration and
leadership teams well as they pace the school community through the continuous cycles of
school improvement.

Commendations

Recommendations

CIS does not require commendations in

CIS does not require recommendations

this section.

in this section.
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